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The Department of Education is pleased to present the Communicating Student 
Learning Resource and Professional Learning Tool; the expectations for Yukon 
schools on assessment, evaluation and communication of student learning.

Communicating Student Learning 
Resource and Professional Learning Tool 



In August 2017, Yukon schools implemented a new K-9 
curriculum, with new learning standards for content and 
curricular competencies. This was followed by the 
implementation of a new Grade 10 curriculum in 2018-19, and 
Grades 11-12 curriculum in 2019-20. As the curriculum 
changed, so too did the assessment and communication of 
student progress and achievement. These changes to 
assessment and communication of student learning are part of 
the overall changes to the curriculum and will help students and 
parents better understand student strengths, areas for further 
development and ways to support learning. 

Assessment and reporting practices also needed to change to 
respond to national and in particular Yukon conversations about 
reconciliation with Indigenous peoples and Yukon First Nations. 
The Truth and Reconciliation Commission (2015) published 
specific Calls to Action to renew relationships that are based on 
inclusion, mutual understanding and respect. Call to Action #62 
addresses the indigenizing of education, going beyond isolated 
units of study to broadly embedding Indigenous perspectives in 
learning and in schools to build stronger inter-cultural 
relationships and make classrooms more inclusive for Indigenous 
students. Current research-based assessment and 

communication practices have many places where they intersect 
with the traditional, culturally grounded ways of Yukon First 
Nations people. This resource was developed to be consistent 
with the guiding principle that assessment in Yukon schools will 
be authentic and culturally responsive for Yukon First Nations and 
will serve to enhance achievement for all learners. 

I would like to recognize and honour the work of Yukon’s 
Education Assessment Committee, a group of forty-six 
members including educators, Yukon First Nations, School 
Councils, Yukon Teachers’ Association, Commission Scolaire 
Francophone du Yukon (CSFY) and Catholic Education 
Association of Yukon (CEAY), that researched assessment, 
evaluation, and reporting practices in Yukon and across Canada 
to develop this resource. The Communicating Student Learning 
Resource and Professional Learning Tool is the result of their 
great work to support teachers in providing quality student-
centred assessment and reporting in Yukon schools. 

Sincerely,

Nicole Morgan  
Deputy Minister, Department of Education
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The Government of Yukon acknowledges, recognizes and 
respects that students, parents, and educators are learning, 
living, and teaching on the Traditional Territories of the

• Carcross/Tagish First Nation

• Champagne and Aishihik First Nations

• Kluane First Nation

• Kwanlin Dün First Nation

• Liard First Nation

• Little Salmon/Carmacks First Nation 

• First Nation of Na-Cho Nyäk Dun 

• Ross River Dena Council

• Selkirk First Nation

• Ta’an Kwäch’än Council 

• Teslin Tlingit Council 

• Tr’ondëk Hwëch’in 

• Vuntut Gwitchin Government

• White River First Nation 
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Swipe through the images to take a closer look into the 
Traditional Territories of Yukon First Nations.



This is an integrated resource designed to support teachers  
with professional learning in the areas of assessment, evaluation, 
and communication of student learning. This resource outlines 
Yukon's expectations and guidelines for communicating student 
learning, which all schools follow effective August 2019.

This latest revision of the resource responds to feedback received 
during the two-year transition period from parents, teachers, 
administrators, students, Yukon First Nations, and other partners in 
education. This feedback and the results from Student Assessment 
Surveys (available on the Engage Yukon website) were reviewed 
by Yukon's Assessment Committee to identify where the 
department and schools could improve the implementation of the 
new assessment and reporting practices to ensure the needs of 
students and families would be met. 

Introduction
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https://engageyukon.ca
https://engageyukon.ca


The purpose of this resource is to provide teachers with 
updated guidelines on assessment, evaluation, and reporting. It 
includes the principles and expectations for quality student-
centered assessment in Yukon schools, and identifies promising 
practices, strategies and tools for clear, meaningful and 
consistent communication of student learning. The principles 
and expectations for quality classroom assessment and 
communication of student learning are presented using the 
Know, Do and Understand model of learning that is part of 
BC’s and Yukon’s curriculum. 

Teachers play a critical role in how thoughtful, differentiated 
assessment and communication practices can support student 
learning and achievement. Wiliam (2009) indicates that quality 
assessment is the most influential educational change that will 
bring about the greatest improvements in student learning. 

The shift in language and purpose, from “reporting” to 
“communicating student learning”, highlights the importance 
of shared ownership and ongoing communication between 
students, teachers and parents. Teachers communicating 
student learning provides parents with a clear picture of their 

children as learners, with specific opportunities to support their 
child’s success. 

A key principle of quality classroom assessment is embedding 
authentic and culturally responsive practices, such as respectful 
and holistic ways of assessment and communication that 
reflect Yukon First Nations Ways of Knowing and Doing. Yukon 
First Nations Elders, Knowledge Keepers and educators are 
guiding how we integrate Yukon First Nations Ways of 
Knowing and Doing into Yukon’s curriculum, and assessment 
must also include these understandings. 
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Tap on the symbols to learn more:

For support with the navigational features of the Book and for leading 
professional learning, please consider Appendices A, B, and/or C.



The Government of Yukon is committed to supporting student 
learning through quality, student-centred assessment practices. 
Quality classroom assessment is more than reporting. It is about 
empowering students to reach their full potential and empowering 
parents to assist in the learning process. 

Guiding Principles for  
Assessment in Yukon
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The Guiding Principles of Quality Student-Centered 
Assessment and Communication connect current practices in 
student-centered assessment with the duties of teachers 
under Yukon’s Education Act. Section 168(a – e) states that 
every teacher shall:

• encourage students in the pursuit of learning and teach 
them diligently and faithfully;

• teach courses of study that are prescribed, approved or 
authorized pursuant to the act;

• report on the achievement, behaviours and attendance of 
students to their parents;

• review with students their assessments and progress and 
advise students of the expectations for them. 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Call to Action #62 addresses the indigenizing of education, going beyond 
isolated units of study to broadly embedding Indigenous perspectives in 
learning and in schools to build strong inter-cultural relationships and 
make classrooms more inclusive for Indigenous students. 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Guiding Principles of Quality Student-
Centered Assessment and Communication 
of Student Learning

At the heart of student-centered 
assessment in Yukon are authentic 
and culturally responsive assessment 
practices.

Quality student-centered classroom 
assessment practice means:

No single tool can meet all    
assessment purposes.

Students are users of assessment.  
They are involved in their learning  
through a greater focus on   
formative assessment, where: 



Outer Ring

Second Ring

The CentreFirst Ring

Figure A: Communicating student learning in Yukon schools (tap the labels to learn more)

Figure A, Communicating student learning in Yukon schools, is intended to both represent commonalities and allow for multiple interpretations in 
order to respect the diverse cultures and languages that exist in Yukon, including Yukon First Nations, Francophone, and a growing immigrant 
population.
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Representation of Communicating 
Student Learning in Yukon Schools



Chapter 1

Planning for Assessment and 
Communication of Student Learning



“For many years we have watched this 
thing you call ‘education’ occur in our 
town. I know there is much that can 
occur in the school that is good, but it 
does not make a person wise. In our 
culture there is nothing more important 
than the learning that makes a person 
wise...it is about making a human being 
that can contribute to our society. There 
is much to learn from our culture, not 
only our knowledge of the natural world 
but maybe, more importantly, how one 
should live in this world. It is most 
important this learning about how to live 
in the world.” 

Tr’ondëk Hwëch’in Elder Percy Henry  
(in Lewthwaite, 2014)

Planning for Assessment and Communication of Student Learning // 11Planning for Assessment and Communication of Student Learning // Introduction

1.1 Assessment and evaluation practices must align 
with the learning standards and core competencies in 
the curriculum. 

1.2 Assessment and communication practices must 
integrate Yukon First Nations Ways of Knowing and 
Doing. 

1.3 Assessment methods must be appropriate for and 
compatible with the purpose of the assessment. 

1.4 Assessment methods must be differentiated. 

1.5 Teacher Self-Reflection      

What teachers will Know,  
be able to Do, and Understand
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“Assessment specifically designed to 
promote student learning is the single  
most powerful tool we have for raising 
achievement.”

Black and Wiliam (1998)

Assessment and evaluation 
practices must align with 
learning standards and core 
competencies in the curriculum. 

Planning for Assessment and 
Communication of Student Learning

Section 1.1



The curriculum is based on a “Know-Do-Understand” or KDU 
model to support a concept-based, competency-driven 
approach to learning where these three elements  
work together to support deeper learning (see Figure 1.1). 

Planning for assessment needs to consider 
the question: What is essential for students 
to know, be able to do, and understand?
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Understand

Do
Know

Figure 1.1: The Know-Do-Understand (KDU) model (tap the labels to learn more)



Assessment and instruction are interconnected. Teachers must 
plan assessment as they plan instruction to ensure they are 
meaningfully integrated. 

Teachers should build on a foundation that reflects each aspect 
of the student learning cycle (see Table 1.2) and provide 
multiple opportunities for students to demonstrate their 
learning, recognizing that quality assessment consists of both 
formative and summative assessment. 

In order for students to be successful, they need to understand 
the learning standards and associated learning targets. 
Students need to see clearly where they are going and how 
they can get there. Learning targets are stepping-stones 
towards meeting the learning standards, guiding the design of 
daily lessons and units of instruction intended to move 
students toward proficiency. Learning targets are the basis of 
teacher feedback, peer feedback, and learner self-reflection, 
and therefore they must be clearly communicated to and 
understood by students. Both teacher and student need to take 
responsibility for the learning; it is not a learning target unless 
both teacher and student aim for it. 

Assessment methods need to align with the objectives of 
instruction. Consciously designing assessment and learning in 
true Understanding by Design® (Wiggins and McTighe, 2005) 
fashion can help students because it provides a direct path to 
the learning targets. Teachers can use the ‘backward design’ 
approach and think first about assessment and consider up 
front how they will determine whether students have met the 
learning targets and standards.
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Table 1.2: Sample student learning cycle

http://www.ascd.org/research-a-topic/understanding-by-design-resources.aspx
http://www.ascd.org/research-a-topic/understanding-by-design-resources.aspx


Assessment becomes useful when it is communicated. 
Teachers need to plan assessment and communication from 
the outset. Effective communication about student learning 
needs to start long before final summative reports and provide 
information about more than achievement. Assessment and 
communication should occur throughout the school year/
semester to provide students and parents with regular 
feedback on learning strengths, areas for further development, 
and ways to support learning at school and at home. 

Different types of assessment yield different kinds of 
information and, when used together, can provide a more 
complete picture of the student as a learner. The terms 
formative and summative are often used to differentiate the 
purposes of assessment.
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How teachers assess students’ learning can have 
profound and lasting effects on students’ 
willingness, desire and capacity to learn. Many 
factors must be considered when deciding about 
assessment practices and methods. Wiggins and 
McTighe (2005) suggest teachers first ask 
themselves the following questions:

• What would be sufficient and revealing 
evidence of understanding?

• What performance tasks would best represent 
the learning and focus the instructional work?

• What are the different types of evidence 
required?

• Against what criteria will we appropriately 
consider work and assess levels of quality?

• Will the assessment differentiate between 
those who really understand and those who 
only seem to understand? 



Planning for the nature and the timing of the communication 
depends on the purpose of the assessment. Communication 
related to assessment for learning and as learning must be 
responsive. When the purpose of the communication is 
information about achievement (assessment of learning), schools 
must communicate to the student and parents with enough time 
to allow for decisions to be made about how to best support the 
student to move their learning forward. See Chapter 5 for more 
information about communication with parents.
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Formative assessment informs instruction 
and learning; it includes assessment for 
learning and assessment as learning. 

Summative assessment (assessment of 
learning) occurs after instruction and 
determines the level of achievement. 

See Chapter 2

See Chapter 3

Both teacher and student need to take responsibility for the learning; it 
is not a learning target unless both teacher and student aim for it. 
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Assessment of the  
Core Competencies
Teachers also need to plan ways to support student self-
assessment of the core competencies. These are sets of 
intellectual, personal, and social and emotional skills that all 
students need to develop in order to engage in deep and life-
long learning. These competencies (thinking, communicating, 
and personal/social responsibility) are embedded throughout 
the new curriculum. Core Competencies should be explicitly 
taught and integrated into all learning areas (“Notice it, Name 
it, Nurture it”). Progress in the core competencies is assessed 
by helping students to gather evidence of their learning of 
these skills and by teaching them how to reflect upon their 
thinking, communication and personal/social responsibility. The 
goal is to have students conduct their own self-assessments. 
The Core Competency Profiles provided by the British 
Columbia Ministry of Education act as a self-assessment tool 
students can use to identify areas of strength and areas of 
growth. 
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Links and Resources

https://curriculum.gov.bc.ca/competencies
https://curriculum.gov.bc.ca/competencies


“Reconciliation is about forging and 
maintaining respectful relationships.” 

Justice Murray Sinclair (2015)

Assessment and communication 
practices must integrate Yukon 
First Nations Ways of Knowing 
and Doing. 

Planning for Assessment and 
Communication of Student Learning

Section 1.2



In keeping with Justice Sinclair’s words, the Government of 
Yukon is committed to fostering respectful relationships 
between Yukon First Nations and non-First Nations peoples in 
the territory. In this way, we can learn together and ensure the 
educational experience, including assessment and 
communication practices, provided for Yukon First Nations 
students is consistent with local community and self-
determining priorities for education. 

Elders and Knowledge Keepers work with Yukon educators to 
guide the integration of Yukon First Nations Ways of Knowing 
and Doing into Yukon's new curriculum. How we assess and 
report on student progress and achievement must reflect the 
same understandings and knowledge. Through the terms of 
reference of the Education Assessment Committee (2016), the 
following commitment was made to guide our work: 
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Assessment approaches that are inclusive of students’ life experiences and provide for culturally based 
responses ensure that assessment is meaningful and authentic.



An important part of quality student-centered classroom 
assessment is the authentic and respectful inclusion of Yukon 
First Nations Ways of Knowing and Doing. We will work 
together to increase our awareness and understanding of these 
Ways in relation to quality student-centered assessment. 

Many of the strategies discussed in this section can be used 
with all students and are relevant for a range of educational 
settings and contexts. As the Truth and Reconciliation 
Commission recommends, incorporating Indigenous 
perspectives in schools is not only useful in building stronger 
intercultural relationships and making classrooms more 
inclusive for Indigenous students, it also provides alternative 
ways of teaching many concepts to all children (TRC, 2015). 
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Assessment and instruction are interconnected. Teachers should plan 
assessment as they plan instruction to ensure they are meaningfully 
integrated. 



Culturally Responsive  
Assessment Practices
Yukon First Nations students may bring a set of life experiences 
and responses to class that are significantly different from 
those of non-First Nation students. Culturally responsive 
assessment practices carefully acknowledge and respect Yukon 
First Nations worldviews and their complexities, and provide 
students with appropriate opportunities to demonstrate their 
learning.

Assessment approaches that are inclusive of students’ life 
experiences and provide for culturally based responses ensure 
that assessment is meaningful and authentic, and that it 
contributes to students' overall connections to their learning.

A wealth of research is available both nationally and 
internationally on culturally responsive assessment strategies 
(Lewthwaite and McMillan, 2014). These strategies have high 
expectations for learning and recognize and honour the 
strengths that a student’s lived experience and/or home culture 
brings to their learning. 
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Different types of assessment yield different kinds of information and, 
when used together, can provide a more complete picture of the student 
as a learner.



Coming from cultures that value oral and observational 
learning, some Yukon First Nations students may need to 
watch others first before beginning to act themselves. A 
balanced assessment approach allows them to effectively 

demonstrate their learning, for example with oral or 
presentation-based activities. Cultural values may also lead 
some students to be reflective learners and less likely to 
participate assertively in class discussions or groups. A quiet 
student may simply be expressing a cultural comfort with 
silence.

It is common for Yukon First Nations to approach learning by 
providing children with opportunities to observe, practice and 
master skills, much like the apprenticeship model.

Reflecting this approach, teachers can support students by 
embedding strong formative class assessment practices that 
give students the opportunity to build a strong cultural 
foundation, practice their skills and redo assessments. 

At every opportunity, teachers should 
encourage and promote the use of Yukon 
First Nations languages in assessment 
practice. 
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Kanu (2002) outlines cultural variables that 
teachers should understand in the assessment 
of Yukon First Nations students: 

• The conception of time and how this affects 
teachers' assessment and evaluation of 
performance;

• Norms regarding competition and 
interdependence; 

• Nonverbal norms of communication; 

• Visual cues; 

• Ways of responding to persons in authority; 

• Differences in the extent to which students are 
brought up to accomplish things on their own.



The Importance of 
Relationships
Respect and honour for relationships is a key value for Yukon 
First Nations, whether it is with others, the land, other 
creatures, or the Creator. The concept of relationships is very 
deep, carrying with it a relationship to the past and a 
relationship to the land (Our Worlds, Our Ways, 2005). 
Traditional Yukon First Nations teachings reflect relationships 
and personal responsibility, modeling competent and respectful 
behaviour. 

When working with Yukon First Nations students, teachers 
need to understand cultural protocols and the unique nature of 
each community. Cultural Inclusion Standards in all Yukon 
Schools is a resource that was developed with the Council of 
Yukon First Nations First Nation Education Commission (FNEC) 
and it asks teachers and administrators to embark on a deep 
learning journey together with Yukon First Nations. Each Yukon 
First Nation has its own unique identity, values, and practice, so 
teachers need to understand and respect local protocols/

cultural ways of life, for example: A’î/Ilata; Dagwidįįe; Dän k’e; 
Dä’òle; Doòli; and Haa Khusteyi. Liaison workers in the school 
can help with this understanding and to initiate contact with 
the local Yukon First Nation community and government. 

These cultural ways of life mean that family and community 
commitments may affect Yukon First Nations students’ ability 
to deliver assignments and projects on time, which in turn can 
affect their ability to demonstrate their learning. Births, 
marriages, deaths, community and spiritual ceremonies, and 
other responsibilities for siblings and family members may 
result in many days of legitimate absence throughout the 
school year and take students’ focus away from school work. 
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Core Competencies and 
Yukon First Nations Ways  
of Knowing and Doing
The core competencies in the curriculum were constructed 
under a particular set of cultural values, and as such, how they 
come to be defined and assessed will also be framed within a 
particular set of cultural values. As teachers continue to learn 
and understand more about the connections between these 
competencies and the context of Yukon First Nations students 
and their communities, there will be more opportunities for 
students to demonstrate these competencies in ways that are 
authentic expressions of Yukon First Nations Ways of Knowing 
and Doing. 

For an accurate measure of Yukon First Nations students’ 
development of the core competencies, teachers should 
support student self-assessment and include it as part of 
students’ learning conferences. It should be recognized that 
some Yukon First Nations students might be quieter and less 
assertive than non-First Nations students, so motivation
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Rather than regarding learning challenges as a deficit, traditional 
approaches encourage students and those who guide them to  
value both learning strengths and challenges.



and attitude may be more difficult to measure. Apparent lack of 
motivation may reflect more on the cultural or personal 
relevance of a learning activity than on the individual 
development of students. 
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I understand that what I value influences the choices I make and how I 
present myself. 

Links and Resources



“Knowing what we’re assessing should always 
drive our assessment methods. Balanced 
assessment isn’t about favouring one type of 
assessment; it’s about favouring the assessment 
method that is the most accurate fit for the 
curricular content or competency being 
assessed.” 

Schimmer (2016)

Assessment methods must be 
appropriate for and compatible 
with the purpose and context of 
the assessment. 

Planning for Assessment and 
Communication of Student Learning

Section 1.3 



The most important part of assessment is gathering, interpreting 
and using information and evidence of learning. Throughout the 
learning process, teachers and students purposefully gather 
evidence to inform teaching and learning. Teachers document 
student learning over time using observations, conversations, 
and collections of student work to create a profile of their 
strengths, areas of growth, and areas for further development. 
Criteria are used to determine the learning standards met and 
the level of proficiency attained. Through multiple means and 
varied strategies, the students’ learning is made visible, and their 
progress and achievement is communicated.

A teacher’s role is different in formative assessment than in 
summative assessment and requires different planning. Wiliam 
and Black (1996) suggest considering formative assessment and 
summative assessment in terms of the function they serve, 
rather than the form they take. For example, a written test can be 
used as a summative assessment to measure a student’s 
achievement at a given point in time. However, it can also be 
used as a formative assessment to support learning by involving 
students in structured reflection of their errors and corrections.
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I can get new ideas or build on other people’s ideas to create  
new things. 



Triangulation 
It is important to use multiple pieces of evidence to 
triangulate student learning, collecting from many sources 
over time through the areas of conversation, observations, 
and student products. Triangulation allows for users of 
assessment to see trends and patterns and it increases the 
reliability and validity of the assessment. Teachers should 
collect evidence in a variety of ways that allow flexibility for 
students to demonstrate personal strengths and abilities 
(Herbst, 2015), to ensure a well-rounded and multifaceted 
view of their learning. How teachers collect evidence will vary 
in terms of what is appropriate to the learning target and how 
students choose to represent their learning - there are many 
possibilities (see Figure 1.2).
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Figure 1.2: Triangulation: examples of sources of 
evidence



Norm-Referenced Versus 
Criterion-Referenced 
Assessments 
Norm-referenced assessment compares a student’s 
achievement to that of other learners within a particular grade/
age group. In the past, education has relied heavily on norm-
referenced assessments such as standardized tests. Norm-
referenced assessments should not be used for class 
assessment; instead criterion-referenced assessment should 
be used to measure student performance based on learning 
standards (Marzano, 2000). 

Criterion-referenced assessments involve the following steps:

• Using the learning (and performance) standards of the 
curriculum;

• Establishing task-specific criteria, involving students in co-
constructing whenever possible;

• Planning learning activities suited to the development of the 
knowledge or skills outlined in the criteria;

• Providing examples of the desired levels of proficiency;

• Using various assessment methods based on the particular 
assignment and students;

• Reviewing assessment data in relation to the  
established criteria;

• Communicating with students and parents about  
the results of assessment.
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Yukon-Wide Criterion-
Referenced Assessments
Schools in Yukon conduct regular system-wide formative 
assessments, which are criterion-referenced, in order to assess 
students' reading, writing, and numeracy skills at various grade 
levels (see Appendices D and E). The purpose of these 
assessments is to:

• complement the information teachers collect on student 
achievement through ongoing class assessment;

• provide the school and the Government of Yukon with 
information on student achievement;

• support school and system level decision making 
(interventions, planning, resource allocation, curriculum, 
policy, research).
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How students choose to represent their learning will vary.

Links and Resources
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“Differentiation relates more to addressing 
student’s different phases of learning from 
novice to capable to proficient rather than 
merely providing different activities to 
different (groups of) students.”

Hattie (2011)

Assessment methods must be 
differentiated. 

Planning for Assessment and 
Communication of Student Learning

Section 1.4



Students learn in different ways and at different paces. For 
differentiated assessment to be effective, teachers need to 
know, for each student, where that student began and where 
that student is in their individual journey toward meeting the 
criteria of the learning standard (Hattie, 2012). As Wiliam 
(2011) states, "the most important task facing the teacher in 

the mixed ability class, involves determining students' current 
knowledge and skill level and adjusting instruction accordingly. 
The differentiation model is powerful because it places the 
teacher’s response to learners’ needs as the starting point for 
all subsequent decisions." 
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Differentiation occurs in the design of assessment and learning 
activities, but all students should be working toward the same  
learning standards. 

The key goals of assessment as learning are to increase student’s  
self-motivation, self-efficacy, and ability to assess and guide their  
own progress. 



Differentiated Assessment 
Teachers should develop a range of learning opportunities 
offering a variety of levels of challenge and provide multiple 
ways for students to demonstrate their proficiency on the 
learning standards. For example, the learning needs and 
strengths of Yukon First Nations students can be effectively 
supported by assessment practices that offer multiple methods 
of assessment.

Differentiation of assessment can be based on student 
interests, learning preferences, or readiness (Tomlinson and 
Moon, 2013). For example, a journal entry being assessed for 
learning could offer students the choice of topic or format (e.g., 
recorded, written, oral).

Differentiation occurs in the design of assessment and learning 
activities, but all students should be working toward the same 
learning standards. The scoring criteria used for evaluating 
differentiated assessments should be the same, regardless of 
the products produced. In the case of students with 
exceptionalities, learning is assessed in relation to the 
established learning goals in the student’s Individual 
Education Plan (IEP).
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Links and Resources



“There is a need to design and create teacher 
professional learning opportunities that 
parallel important ideas in new curricula for 
students and which are consistent with 
what we know from the learning sciences”

Le Fevre, Timperley and Ell (2016)

Teacher Self-Reflection 

Planning for Assessment and 
Communication of Student Learning

Section 1.5



• Align assessment practices to the "Know-Do-
Understand" (KDU) curriculum model;

• Develop approaches to assessment and communicating 
student learning that support the learning needs and 
strengths of all Yukon students; 

• Recognize ways that culturally responsive assessment 
practices support the learning and achievement of Yukon 
First Nations students;

• Use the learning standards to determine assessment 
practices and communication of student learning;

• Use triangulation to gather evidence of student learning;

• Understand the purposes of classroom-based and Yukon-
wide assessments;

• Develop and use approaches to differentiate assessment.
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What teachers will Know, be able to Do, and Understand: 

Please take a moment to self-reflect with respect to each of the learning targets below:

In the same way that our curriculum has moved to a personalized and student-centered approach 
teacher professional development opportunities must be personalized and teacher-centered. 
Teacher education should be concerned with “moving teachers from the more passive ‘recipient’ 
role to giving them more control over what and how they learn in ways that are informed by the 
needs of their students” (Le Fevre et al., 2016, p.10). This is perhaps the most significant change 
in teacher professional learning for the future. 
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Emerging
recognizes that knowledge 

and understanding may need 
to be enhanced

Developing
is exploring the topic to 
enhance knowledge and 

understanding 

Proficient
is demonstrating 

responsibility to both 
implement and enhance 

knowledge and 
understanding

Extending
is demonstrating knowledge 

and understanding and 
provides leadership to 

enhance others’ knowledge 
and understanding

Moving towards  
the water

Boarding  
the canoe

Raising  
your paddle

Journeying into  
deeper waters

Are you…



Chapter 2

Formative Assessment



“Formative assessment is the bridge 
between teaching and learning; it informs 
important instructional choices and 
provides valuable feedback to students 
that will enhance their learning.”

Dylan Willam, 2011

Formative Assessment // Introduction 38

Chapter 2 Introduction

2.1 Formative assessment (for learning) must be 
ongoing, varied, and central to the instructional-
learning cycle.

2.2 Students must be provided with ongoing 
feedback that is clear, specific, and timely to support 
their progress towards achieving learning targets.

2.3 Formative assessment (as learning) involves 
students in gathering evidence of learning to set 
personal goals for learning and monitoring their 
progress through self and peer-assessment.

2.4 Teacher Self-Reflection     

What teachers will Know,  
be able to Do, and Understand
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“The more you teach without finding out 
who understands the information and who 
doesn’t, the greater the likelihood that only 
already proficient students will succeed.”

Wiggins (2006)

Formative assessment (for 
learning) must be ongoing, 
varied, and central to the 
instructional-learning cycle. 

Formative Assessment
Section 2.1



The primary purpose of formative assessment is to promote 
learning (Cooper, 2007). It places teacher and student in the 
position of gathering and acting on evidence of student 
learning in a timely manner. Halbert and Kaser (2009) adapted 

Wiliam's work (2005) on the components of an effective 
formative assessment system to develop the Six Strategies that 
Matter (see Figure 2.1):
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Shared Ownership-
Student and Teacher

Self and Peer-
Assessment

Descriptive 
Feedback

Questions

Criteria

Learning 
Intentions

Figure 2.1: Six Strategies that Matter (Tap the labels to learn more)



Assessment for learning is both diagnostic and formative, and 
is used by students and teachers for information about student 
learning to highlight students’ strengths, interests, and areas 
for further development, and to make instructional decisions 
based on the learning needs of students. 

Consider diagnostic assessment separately. Its goals and uses 
are different from those of formative assessments. Diagnostic 
assessment usually occurs before instruction begins so that 
teachers can plan instruction and assessment based on what 
students already know and can do with respect to the 
curriculum expectations, students’ readiness to learn the new 
material and skills, and their interests and learning preferences.

Formative assessment is ongoing and occurs during instruction 
to monitor students' progress towards achieving the learning 
standards, so that adjustments to instruction can be made to 
meet the needs of individual students. Yukon's formative 
assessment practice has descriptive feedback at its heart, 
which Hattie and Timperley (2007) found highly correlated 
with student achievement. Descriptive teacher feedback occurs 
frequently and is embedded in classroom instruction. 

Formative assessment is not used to evaluate or grade 
students. The focus is on providing useful feedback to teachers 
and students that indicates the next stage of learning. 
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I get ideas when I watch and listen while playing handgames. 



Formative Assessment and 
Yukon First Nations Ways of 
Knowing and Doing 
In traditional Yukon First Nations pedagogies, learning is 
experiential and has to be meaningful. It relies on focused 
observation and extensive practice that increases in complexity 
under the guidance of Elders. In order to honour traditional 
Ways of Knowing and Doing, teachers should include Elders 
and Knowledge Keepers as part of the formative assessment 
process, particularly for land-based activities.

Assessment that is formative (for learning and as learning) is 
an integral part of traditional learning, with children 
internalizing and applying criteria for excellence. Using a 
traditional Yukon First Nations approach to assessment 
includes strengths-based strategies, emphasizing what 
children can do rather than what they cannot do, and 
identifying each child’s developed understandings and abilities. 
Traditionally, learning is often seen as an individual’s lifelong 
responsibility. 
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Yukon First Nations traditional teachings  
(and assessment strategies) involve: 

• strong visual components or tools; 

• experiential learning in real life, rather than by 
practice in artificial settings;

• a focus on people and relationships rather than 
on information; 

• the process of learning as more important than 
a specific product (or grade).



Formative Assessment 
Strategies 
Teachers could use any one of the Six Strategies that Matter 
(Figure 2.1) with a particular class, or with a particular student, 
or at a particular time, but must consider what will work best 
for their students. A technique that works well for Grade 8 
science students may not work in a Grade 2 writing lesson. 
Moreover, what works for one Grade 7 math student may not 
work for another.

Teachers should have a range of strategies and tools, allowing 
them to determine which ones they will use. They should have 
freedom to customize them to meet the needs of their students. 
Appendix F provides a sample list of sixty techniques for 
formative assessment.
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I can experiment with different ways of doing things based on feedback 
from my teacher.
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Rubrics: One Formative 
Assessment Tool 
Rubrics are a widely used formative assessment tool, providing 
set criteria for quality work and a measurement scale. They 
provide students and teachers with a written description of 

various degrees of success. Rubrics benefit students by 
providing them with clear learning targets and the steps to 
those targets. Scaffolding in this way breaks down the learning 
standard into manageable steps and helps students see their 
learning progression, set meaningful learning goals and 
monitor their progress. 
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I can celebrate my efforts and accomplishments with respect to my learning targets. 



Rubrics should be provided to students at the start of the 
assignment. They provide an excellent vehicle for feedback, self 
and peer-assessment, and goal setting. Well-developed 
rubrics, where performance criteria are aligned from teacher to 
teacher, promote consistency and reliability in assessment 
practice. 

All Yukon teachers must use the British Columbia 
Performance Standards as well as task-specific criteria for 
developing their own rubrics. When creating rubrics, teachers 
should ensure that the criteria reflect what is truly important 
and that the descriptors are specific enough that when one 
looks at the work, the correct criteria can be easily identified. 
Rubrics may be holistic, as in the case of performance 
standards for social responsibility, or assignment specific, as in 
the case of a teacher-generated rubric for an art project.
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Links and Resources

https://www2.gov.bc.ca/gov/content/education-training/k-12/teach/curriculum/bc-performance-standards
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“The whole purpose of feedback is to 
increase the extent to which students are 
owners of their own learning.”

Dylan Wiliam (2011)

Students must be provided with 
ongoing feedback that is clear, 
specific, and timely to support 
their progress towards achieving 
learning targets. 

Formative Assessment
Section 2.2



Descriptive Feedback 
Quality feedback provides students with information so they 
can understand at what stage they are in their learning and 
what they need to do next. The impact on student achievement 
depends on the type, delivery and timing of the feedback. 
Feedback has a more positive impact on student learning when 
it is focused on features of the learning task, rather than the 
learner. Consider the effect of the words used in feedback on 
student motivation and self-esteem. 

Sadler's (1989) seminal research findings established the 
concept that feedback is information that 'closes the gap' 
between where a student is and where the student needs to 
be. He submitted that feedback should be actionable, 
answering three questions: Where am I going? Where am I 
now? How do I close the gap?

According to Davies (2007), descriptive feedback helps 
students to adjust what they are doing and can be used to 
allow students to show improvements in their learning. For 
example, when a teacher allows students to replace old 
assignments with new ones, it shows the teachers that 

learning has in fact taken place and that students are interested 
in their learning.

Feedback benefits learning when it is descriptive, focused and 
directly connected to what students are learning. As illustrated 
in Table 2.1, it differs from evaluative feedback (e.g. "Proficient,
49%, C+”); praise (e.g. “good work”); and obscure criticism (e.g. 
“more effort needed”) by providing students with specific 
information about what they are doing well and what they can 
do next to improve their learning.
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Table 2.1: Examples of Descriptive Feedback 

Descriptive feedback is not... Descriptive feedback is...

• Extending
• 93% or 42%
• You made the same mistake

again
• Good effort!
• Keep up the good work!

• You did not show enough work to support your
answers

• Question marks should be used at the end of a
question

• You have all the required criteria in your project
and have expressed some very good ideas

• It would be helpful to look up at your audience
during presentations



According to Chappuis (2009), descriptive feedback:

• causes thinking;

• is timely:

• provides students with detailed and specific information 
about their learning and the desired goals for improvement 
toward known criteria;

• points out the strengths and weaknesses of the work;

• occurs during learning, while students can still improve;

• addresses partial understanding;

• does not do the thinking for students;

• is limited to a manageable amount.

Teachers can find ways to give feedback on students’ strengths 
on a regular basis, in both one-on-one settings and group 
settings. Know that some cultures, including Yukon First 
Nations, do not promote the praise of individuals, so strengths 
should also be recognized or celebrated in the context of the 
contribution students have made to another student’s success, 
to a team effort, to the class as a whole, or to their community. 
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Descriptive feedback on students’ strengths can be provided by 
students to the group as a whole.



The Importance of 
Questioning 
Wiliam (2005) and Davies (2007) report that asking strategic, 
well-designed questions is key for successful formative 
assessment. This practice helps better engage students. 
Asking good questions of students encourages deeper thinking 
and provides teachers with significant insight into the degree 
and depth of student understanding. 

By designing and using thoughtful classroom questions to lead 
discussions, teachers can have students generate evidence of 
learning and in turn develop questions of their own. Give 
opportunities for students to practice being ready to think. A 
‘no hands up’ response system provides teachers with 
evidence as to what each student is learning, while engaging 
the entire class. Students come to realize that individual 
responsibility for thinking about questions is a regular part of 
their learning. 
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Why is teamwork important?



When combined with asking higher-order questions, wait time 
can lead to greater student engagement (Neal, 2012). Allow 
enough time for students to think by making use of wait time 
after asking students a question. Student think time will vary, 
depending on their age, the topic, and their comfort level.

Simple examples of questioning strategies that generate 
immediate information about student learning include “exit 
slips” at the end of a class period to determine students’ 
understanding of the day’s lesson or quick checks during 
instruction such as “thumbs up/down” or “red/green” (stop/go) 
cards. 
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Links and Resources



“When students are involved in the 
assessment process they are required to 
think about their own learning, articulate 
what they understand, and what they still 
need to learn.”

Black and Wiliam (1998)

Formative assessment (as learning) 
involves students in gathering evidence of 
learning to set personal goals for learning 
and monitoring their progress through 
self and peer-assessment practices. 

Formative Assessment
Section 2.3



Assessment as learning empowers students to monitor their 
own learning and make adjustments and changes in order to 
grow. The key goals of assessment as learning are to increase 
students’ self-motivation, self-efficacy, and ability to assess 
and guide their own progress. Research (Rolheiser and Ross, 
2000) shows that assessment as learning gives students the 
tools that help them to take greater ownership and 
responsibility for their own learning. Students should gradually 
learn to be involved in goal setting, co-constructing success 
criteria, and thinking about their own learning, which in turn 
may be based on traditional Yukon First Nations Ways of 
Knowing and Doing. 

52Formative Assessment // Section 2.3

We have the tools that we need to help us take greater ownership and 
responsibility for our learning.



Co-constructing Criteria 
When teachers and students work together to identify 
characteristics of quality work, they deepen their 
understanding. By engaging students in the process of defining 
the learning targets and the indicators of success, teachers are 
often amazed at how much learning happens (Davies et al, 
2012).

When we ask students “what is important?” in a particular 
assignment, they have an opportunity to share their ideas. 
When teachers involve students in setting criteria, teachers 
learn more about what their students know. Furthermore, these 
students come to understand what is important while they 
learn. This process helps to keep students engaged and 
involved by building student ownership and stretching student 
learning. It also helps teachers adjust their teaching to the 
needs of the group. 
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What is important in a dance performance?



Student Self-Assessment 
The most effective learners set goals, use proven strategies for 
learning and assess their own work on a regular basis. Giving 
students opportunities to reflect on their own performance 
provides teachers with information about student effort, 
persistence, goals, attributions of success and failure, and belief 
about competence that cannot be gathered any other way. It 
also improves student attitudes towards assessment (Rolheiser 
and Ross, 2000). Student self-assessment encourages 
independent learning through the awareness and development 
of inner control and responsibility, both of which reflect Yukon 
First Nations Ways of Knowing and Doing. 
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Students who are engaged in self-assessment:

• articulate their learning goals; 

• co-construct success criteria with the teacher;

• understand what success looks like;

• have access to samples that show quality work;

• apply feedback they receive;

• monitor their learning;

• collect and present evidence of their own 
learning to others (e.g., teacher, peers, family);

• provide descriptive feedback to their peers.



Debunking the Myth
Some students, parents and teachers may feel that self-
assessment can lead to inaccurate measures of student 
learning. In fact, when students are taught and practice 
systematic self-assessment techniques, their judgment about 
their own achievement becomes increasingly more accurate. 
When students are partners in establishing the criteria used to 
judge their work, their understanding of expectations improves, 
and the gap between their self-assessment and teacher 
assessment narrows (Rolheiser and Ross, 2000). 
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Self-assessment allows students to have voice and ownership of their 
learning by reflecting on what they have learned, how their learning is 
progressing and what next steps are required.



Peer Assessments 
We cannot assume that students know how to self-assess. 
Peer assessment is recommended as a stepping-stone to self-
assessment (Wiliam, 2006). Most students need to engage in 
structured peer assessment activities in order to develop the 
communication skills required to provide constructive and 
respectful feedback to their peers, and to eventually learn to 
assess their own work. The teacher’s role is to provide 
exemplars, frameworks and models of the steps required for 
providing clear and descriptive feedback on student work. 
Frameworks and/or graphic organizers (e.g., Two Stars and a 
Wish) can help students develop the language and skills 
required to provide quality, constructive feedback to their peers 
that is clearly aligned to learning targets/standards. 

Rubrics, as described in the previous section, can be helpful 
with self and peer-assessment. They provide the scaffolding 
that helps students to learn how to self and peer-assess 
according to set criteria and then set goals as they move 
toward the learning targets. 
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Students may need to engage in structured peer assessment activities in 
order to develop the communication skills required to provide 
constructive and respectful feedback to their peers, and to eventually 
learn to assess their own work.



Gathering Evidence of Learning 
Using the Student Learning 
Portfolio: An Important Tool  
for Formative Assessment 

The Purpose of Student Learning Portfolios 
A key aspect of the curriculum is greater balance between 
content and learning skills (curricular competencies). As a 
result, educators and students are required to communicate 
both the process of learning and the product of the learning. 
The use of portfolios to showcase student learning is an 
important tool to accomplish this. 

Portfolios are made up of selected student work that features a 
student’s effort, growth, progress and achievement over time. 
They engage students in reflecting on and assessing their own 
learning. Sharing their portfolios with an authentic audience 
(i.e., parents, Elders, educators, community members) can be 
an important tool to showcase students' learning. To do so, 
students will be showing evidence of growth in learning. 

Together teachers and students can use the portfolio as a tool 
to highlight learning that happens both inside and outside of 
school, including on the land.

Students need to carefully consider what goes in the portfolio. 
It should not be a repertoire of all work (i.e., a glorified 
scrapbook). Table 2.2 lists the defining criteria of a student 
learning portfolio. 
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Table 2.2: Criteria for Student Learning Portfolios 



The Portfolio Framework 
Guided by Yukon First Nations Ways of Knowing and Doing, 
the portfolio framework (Figure 2.2) is a holistic integration of 
traditional and modern learning for the development of the 
whole child. As a reflection of formative assessment, the 
portfolio should touch upon all aspects of the Know, Do, 
Understand framework. Whenever possible, portfolios should 
balance the four dimensions: emotional; mental; physical; and 
values.

Portfolio Posts
Teachers should use their professional judgment to help 
students create portfolio posts that reflect the learning that 
happens in class. For a portfolio post to effectively 
communicate student learning it must include the following 
elements: evidence, voice and learning.
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Figure 2.2: The portfolio framework



Integrating Yukon First Nations Ways of Knowing  
and Doing Within the Portfolio 
There are a number of ways to include Yukon First Nations 
Ways of Knowing and Doing in a student portfolio, since they 
represent a student's learning journey. Portfolios can capture 
holistic and authentic learning experiences, including hands-on 
experiences. On-the-land learning opportunities, interviews 
with Elders and Knowledge Keepers and recordings (oral/
written) of Yukon First Nations languages are all examples that 
could be captured with video, pictures or sound recordings and 
showcased in a student’s portfolio. Portfolios can also feature 
project-based learning, individualized learning and the 
acquisition of the core competencies. For example, using a 
portfolio to highlight cultural awareness and personal identity 
would connect to the core competency of personal/social 
responsibility. 
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An on-the-land learning opportunity captured in a picture has the 
potential to capture an aspect of the cultural awareness and personal 
identity core competency in a portfolio entry.



The Role of Teachers in the Portfolio Process 
Teachers are essential participants in portfolios, guiding and 
prompting students in planning, organizing and producing their 
portfolios, as well as encouraging students to think about their 
learning. Teachers should give timely feedback to encourage 
students to reflect and provide next steps. Students could 
include work-in-progress and/or quality work; the goal is for 
students to be able to reflect on their learning. 

Organization and Collection of Evidence of Learning 
When organizing and collecting items for portfolios, they can, 
for example, be categorized as one of the following four types 
of documentation (K.Vogstad, Surrey School Administrator, 
personal communication, October 2016): Two of the same; 
Showing the knowing; Celebrating the learning: 
Communicating the how and why.
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Showing the 
Knowing

Celebrating the 
Learning

Communicating 
the How and 

Why

Two of the 
Same



As another example, the Surrey School District (Fadum, 
Helping Teacher, personal communication, October 2016), has 
created two acronyms to help students create portfolio posts 
that make learning visible:

FRAME: Formative Relevant Accessible 
Meaningful Engaging 

ACT: Authentic Collaborative Timely 
descriptive feedback

The number of portfolio posts will vary. Teachers within the 
same school can work together to determine a minimum 
number of expected posts. In order to differentiate for students, 
teachers might need to request a different number of posts 
from individual students. As a sample guideline, the Comox/
Courtney School District (personal conversation, October 2016) 
expects a minimum of sixteen posts total tied to specific 
subject areas, as shown in the following table:

As another sample guideline, the Surrey School District 
(personal conversation, October 2016) expects ongoing, 
descriptive examples of student progress in each of the areas 
of learning as set out in the curriculum with more frequent 
communication on the learning foundations of literacy and 
numeracy. 
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Table 2.3: Sample expectation of posts to student 
learning portfolio 



Assessment of the Student Learning Portfolio:  
Self-assessment is Integral 
In the spirit of formative assessment, the portfolio itself should 
not be assigned a mark; rather its purpose is to be used as part 
of the triangulation of evidence. Some of the work selected for 
the portfolio, however, may have been assigned a mark. Based 
on the school's minimum requirements, portfolios are assessed 
as ‘complete’ or ‘incomplete’.

Self-assessment allows students to have voice and ownership 
of their learning by reflecting on what they have learned, how 
their learning is progressing and what next steps are required. 
As discussed earlier in this section, teachers cannot assume 
that students know how to self-assess. It is a skill that will 
require scaffolding and intentional instruction. Over time, 
however, it is a skill they will develop. Telling students why they 
will learn self-assessment will help them to understand that 
they are being asked to be active participants in their learning. 
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Intentional instruction is needed to help students develop skills like  
self-assessment. 



Ways of Celebrating Learning and Sharing  
Portfolios with Parents
There are a number of ways that teachers and students can 
share portfolios with parents, including:

• student-led conferences;

• FreshGrade digital portfolios;

• notifications sent to parents (email, text message, phone, 
note, etc.);

• portfolio gallery nights;

• informal invitations into the classroom.

In order to give all students an authentic audience for sharing 
their portfolio, teachers should consider that it may be 
necessary to go beyond parents and to offer invitations to 
extended family and/or community members. To successfully 
engage parents in the portfolio process, provide them with 
information about how to comment on their child’s work as 
well as how to offer suggestions for next steps.
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Celebrate learning by sharing portfolios with parents because a picture 
is worth a thousand words. 

Links and Resources



“There is a need to design and create teacher 
professional learning opportunities that 
parallel important ideas in new curricula for 
students and which are consistent with 
what we know from the learning sciences”

Le Fevre, Timperley and Ell (2016)

Teacher Self-Reflection 

Formative Assessment
Section 2.4
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• Understand the importance of assessment for learning and 
how it provides feedback to students and teachers;

• Implement assessment for learning practices and use 
information to improve instruction;

• Empower students in their own learning by implementing 
assessment as learning strategies;

• Engage students in self- and peer-assessment;

• Provide meaningful, descriptive feedback to students;

• Guide students to set personal learning goals;

• Understand that student learning portfolios are a powerful 
tool for formative assessment.

What teachers will Know, be able to Do, and Understand: 

Please take a moment to self-reflect with respect to each of the learning targets below:

In the same way that our curriculum a personalized and student-centered approach teacher 
professional development opportunities must be personalized and teacher-centered, “moving 
teachers from the more passive ‘recipient’ role to giving them more control over what and how 
they learn in ways that are informed by the needs of their students” (Le Fevre et al., 2016, p.
10). This is perhaps the most significant change in teacher professional learning for the 
future. 
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Emerging
recognizes that knowledge 

and understanding may need 
to be enhanced

Developing
is exploring the topic to 
enhance knowledge and 

understanding 

Proficient
is demonstrating 

responsibility to both 
implement and enhance 

knowledge and 
understanding

Extending
is demonstrating knowledge 

and understanding and 
provides leadership to 

enhance others’ knowledge 
and understanding

Moving towards  
the water

Boarding  
the canoe

Raising  
your paddle

Journeying into  
deeper waters

Are you…



Chapter 3

Summative Assessment



“When the classes are more informal and 
the learning is with a partner and you can 
freely ask and get help, that’s when it 
seems to work. But when you’re all alone 
and it focuses just on tests, that just 
doesn’t work for lots of people. If it’s all 
about the test and that’s all that matters, 
it just doesn’t work... You have to have 
someone believing in you.”

Yukon First Nations student,  
(in Lewthwaite, 2014)
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Chapter 3 Introduction

3.1 Summative assessments must be standards-
based and include a variety of opportunities for 
students to demonstrate their learning.

3.2 Summative assessments must be based on 
students’ more recent and consistent demonstration 
of learning. 

3.3 Teacher Self-Reflection       

What teachers will Know,  
be able to Do, and Understand

ibooks:///#chapterguid(8BB259F0-2A58-4D5C-A08F-7CE36110771E)
ibooks:///#chapterguid(8BB259F0-2A58-4D5C-A08F-7CE36110771E)
ibooks:///#chapterguid(8BB259F0-2A58-4D5C-A08F-7CE36110771E)
ibooks:///#chapterguid(8BB259F0-2A58-4D5C-A08F-7CE36110771E)
ibooks:///#chapterguid(8BB259F0-2A58-4D5C-A08F-7CE36110771E)
ibooks:///#chapterguid(8BB259F0-2A58-4D5C-A08F-7CE36110771E)
ibooks:///#chapterguid(DB7BA305-64AD-492C-A675-1886D0F53A5F)
ibooks:///#chapterguid(DB7BA305-64AD-492C-A675-1886D0F53A5F)
ibooks:///#chapterguid(DB7BA305-64AD-492C-A675-1886D0F53A5F)
ibooks:///#chapterguid(DB7BA305-64AD-492C-A675-1886D0F53A5F)
ibooks:///#chapterguid(DB7BA305-64AD-492C-A675-1886D0F53A5F)
ibooks:///#chapterguid(DB7BA305-64AD-492C-A675-1886D0F53A5F)
ibooks:///#chapterguid(6696CE83-60A3-4A6C-9E0D-2D401859ED7E)
ibooks:///#chapterguid(6696CE83-60A3-4A6C-9E0D-2D401859ED7E)
ibooks:///#chapterguid(6696CE83-60A3-4A6C-9E0D-2D401859ED7E)
ibooks:///#chapterguid(6696CE83-60A3-4A6C-9E0D-2D401859ED7E)
ibooks:///#chapterguid(6696CE83-60A3-4A6C-9E0D-2D401859ED7E)
ibooks:///#chapterguid(6696CE83-60A3-4A6C-9E0D-2D401859ED7E)
ibooks:///#chapterguid(6696CE83-60A3-4A6C-9E0D-2D401859ED7E)
ibooks:///#chapterguid(6696CE83-60A3-4A6C-9E0D-2D401859ED7E)
ibooks:///#chapterguid(6696CE83-60A3-4A6C-9E0D-2D401859ED7E)
ibooks:///#chapterguid(6696CE83-60A3-4A6C-9E0D-2D401859ED7E)
ibooks:///#chapterguid(6696CE83-60A3-4A6C-9E0D-2D401859ED7E)
ibooks:///#chapterguid(6696CE83-60A3-4A6C-9E0D-2D401859ED7E)
ibooks:///#chapterguid(6696CE83-60A3-4A6C-9E0D-2D401859ED7E)
ibooks:///#chapterguid(6696CE83-60A3-4A6C-9E0D-2D401859ED7E)
ibooks:///#chapterguid(8BB259F0-2A58-4D5C-A08F-7CE36110771E)
ibooks:///#chapterguid(8BB259F0-2A58-4D5C-A08F-7CE36110771E)
ibooks:///#chapterguid(8BB259F0-2A58-4D5C-A08F-7CE36110771E)
ibooks:///#chapterguid(8BB259F0-2A58-4D5C-A08F-7CE36110771E)
ibooks:///#chapterguid(8BB259F0-2A58-4D5C-A08F-7CE36110771E)
ibooks:///#chapterguid(8BB259F0-2A58-4D5C-A08F-7CE36110771E)
ibooks:///#chapterguid(8BB259F0-2A58-4D5C-A08F-7CE36110771E)
ibooks:///#chapterguid(8BB259F0-2A58-4D5C-A08F-7CE36110771E)
ibooks:///#chapterguid(8BB259F0-2A58-4D5C-A08F-7CE36110771E)
ibooks:///#chapterguid(8BB259F0-2A58-4D5C-A08F-7CE36110771E)
ibooks:///#chapterguid(8BB259F0-2A58-4D5C-A08F-7CE36110771E)
ibooks:///#chapterguid(8BB259F0-2A58-4D5C-A08F-7CE36110771E)
ibooks:///#chapterguid(DB7BA305-64AD-492C-A675-1886D0F53A5F)
ibooks:///#chapterguid(DB7BA305-64AD-492C-A675-1886D0F53A5F)
ibooks:///#chapterguid(DB7BA305-64AD-492C-A675-1886D0F53A5F)
ibooks:///#chapterguid(DB7BA305-64AD-492C-A675-1886D0F53A5F)
ibooks:///#chapterguid(DB7BA305-64AD-492C-A675-1886D0F53A5F)
ibooks:///#chapterguid(DB7BA305-64AD-492C-A675-1886D0F53A5F)
ibooks:///#chapterguid(DB7BA305-64AD-492C-A675-1886D0F53A5F)
ibooks:///#chapterguid(DB7BA305-64AD-492C-A675-1886D0F53A5F)
ibooks:///#chapterguid(DB7BA305-64AD-492C-A675-1886D0F53A5F)
ibooks:///#chapterguid(DB7BA305-64AD-492C-A675-1886D0F53A5F)
ibooks:///#chapterguid(DB7BA305-64AD-492C-A675-1886D0F53A5F)
ibooks:///#chapterguid(DB7BA305-64AD-492C-A675-1886D0F53A5F)


“These summations can be used not only to 
ascertain the level of achievement at a 
specific point of time but also to look back 
and consider what progress has been made 
over a period of time compared with 
expected progress.”

New Zealand Ministry of Education (2011)

Summative assessments must be 
standards-based and include a variety of 
opportunities for students to demonstrate 
their learning. 

Summative Assessment
Section 3.1



Summative assessment is assessment of learning and occurs 
at or near the end of a period of learning to document the 
achievement levels of the students at that point in time. The 
information from assessment of learning is used by teachers to 
judge the quality of students’ learning based on established 
learning and performance standards, or IEP goals, and to 
support the communication of information about achievement 
to students, parents, teachers, and others. 

Effective summative assessment involves:

• developing well-constructed tasks that ask students to 
demonstrate curricular competencies and content learning 
in a variety of ways; and

• determining levels of proficiency through the use of rubrics 
or proficiency scales that outline important aspects of the 
different levels of achievement.

In Yukon, summative assessments are standards-based. 
Standards-based refers to a system of learning, assessment, 
grading, and reporting that is based on students demonstrating 
that they have learned what they are expected to learn as they 
progress through their education. In Yukon, curricular learning 
standards are used to determine academic expectations and 
define proficiency in a given course or subject area. 

The general goal of a standards-based system is to ensure that 
students are acquiring the knowledge and skills that are 
deemed to be essential to success in school, higher education, 
careers, and adult life. If students fail to meet expected learning 
standards, they typically receive additional instruction, practice 
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A well-constructed task allows students to show what they know based 
on co-constructed criteria of success.



time, and academic support to help them achieve proficiency 
on the the expected learning standards.

A standards-based system includes a variety of diverse 
instructional, assessment, and evaluation practices and 
organizational structures that support or facilitate the 
application of those practices in schools. Standards-based 
learning may take different forms from school to school, but all 
Yukon schools are expected to share a foundation of 
standards-based grading and reporting, which is discussed at 
length in Chapter 4. 

Using Priority Standards
In the event that teachers find it challenging to cover every 
learning standard over the course of a school year, given their 
depth and breadth, teachers may prioritize learning standards 
based on what they determine to be most critical and essential 
for students to learn. Ainsworth and Reeves (2001) defined 
this concept, coined the term “power standards”, and outlined a 
variety of strategies schools could use to select power 
standards. 

Ainsworth has since written that many misinterpreted the term 
“power” to mean only certain standards were important and 
not to worry if they didn’t get to the others. As a result, he 
rebranded the process as priority standards, to underscore the 
point that although certain standards may receive greater 
emphasis than others, all standards must still be taught, not 
eliminated. Ainsworth clearly distinguished priority standards 
as the most rigorous or comprehensive ones, and the others—
what he calls the supporting standards—as the instructional 
scaffolds to help students understand and attain the priority 
standards. (Ainsworth, 2013)
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To prevent differing professional opinions from getting in the 
way of reaching a consensus as to which standards to choose, 
Ainsworth recommends the following objective selection 
criteria be used to guide the prioritization process:

• Endurance: Lasting beyond one grade or course; concepts 
and skills needed in life 

• Will proficiency of this standard provide students with 
the knowledge and skills that will be of value beyond the 
present? For example, proficiency in reading 
informational texts and being able to write effectively for 
a variety of purposes will endure throughout a student's 
academic career and work life. 

• Leverage: Crossover applications within the content area 
and to other content areas; interdisciplinary connections

• Crossover applications within the content area and to 
other content areas; interdisciplinary connections 

• For example, proficiency in creating and interpreting 
graphs, diagrams, and charts and then being able to 
make accurate inferences from them will help students 
in math, science, social studies, language arts, and other 
areas.

• Readiness for next level of learning: Prerequisite concepts 
and skills a new grade level or course of study

• Will proficiency of this standard provide students with 
the essential knowledge and skills that are necessary  
for future success? 

• External exam requirements: National, territorial, post-
secondary, and career

• The concepts and skills that students are most likely to 
encounter on standardized tests, post-secondary 
entrance exams, and occupational competency exams
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Keeping in mind these four important criteria, Ainsworth then 
recommends the following steps:

1. Make initial selections using selection criteria. Reach initial 
consensus.

2. Look for connections to territorial assessments. Make 
changes as needed.

3. Chart selections for each grade.

4. Vertically align Priority Standards K-12. Resolve 
uncertainties. Reach group consensus.

5. Acquire feedback.

6. Revise, publish, and distribute.

In keeping with standards-based practice, a student who is 
unsuccessful in meeting the learning standard(s) should be 
provided with the opportunity for reassessment to show later 
mastery. The expectation for any reassessment should be that 
students reflect on the learning they have demonstrated and 
identify actions to address areas requiring further development 
before completing the reassessment. Tests and assignments 
should be designed to ensure improved quality is the result of 
ongoing learning. If students improve their results, they receive 
the higher mark.
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Summative assessments must include a variety of opportunities for 
students to demonstrate their learning.



The Formative Use of Summative 
Assessment: Using Tests to  
Improve Learning 
Although formative assessment and summative assessment 
may not seem to have much in common, there are ways they 
can be used together to improve student learning. The need to 
make formative use of summative assessment is emphasized 
by research (Harlen and Deakin Crick, 2002), which has 
identified the negative impact of summative assessment on the 
self-esteem of low achievers. Research tells us that placing a 
number or letter grade on everything a student does can 
negatively impact motivation and learning. 

For example, tests should not be viewed as “the end of 
learning”, but rather as indicators of the need for further 
learning. Students need information about their achievement 
on an ongoing basis. One of the most valuable but underused 
sources is feedback on summative assessments, especially if 
students get information about their proficiency on separate 
learning standards and not just an overall score. Scores on 
tests can be linked to learning standards instead of assigning 
an overall test mark. 

For example, on a Grade 5 math test, students would not 
simply receive an overall mark; they would receive a breakdown 
showing marks on the learning standards of estimating 
reasonably, mental math strategies, multiplication, and division 
to three digits. 

This enables students and teachers to develop a sense of 
relative strength and areas for further development, which 
makes it possible for students and teachers to make 
appropriate adjustments in future learning opportunities. 
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Making formative use of summative assessment means that 
the teacher needs to:

• provide a range of assessment tasks and opportunities;

• make use of the results of summative assessment so that 
learning is emphasized;

• give feedback both during the development of an 
assessment activity, and after its completion (Hattie, 2009);

• teach students to prepare more efficiently for summative 
assessment by making use of knowledge about themselves 
as learners. 

For the student this means:

• developing the ability to identify 'where I am now' and 
'where I need to move to', and to prepare for summative 
assessment accordingly;

• recognizing that summative assessment experiences are an 
opportunity for further learning and a chance to improve 
future achievement;

• self-assessing to exercise responsibility for their own 
learning and demonstrating an awareness of themselves as 
learners (which has been shown to increase self-esteem 
and motivation).

Links and Resources
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“Periodically we ask (students) to 
demonstrate their level of achievement by 
means of summative assessments of 
learning, which are a culmination of what 
they have learned and comprise of the most 
recent evidence of achievement.”

Chappuis (2009) 

Summative assessments must be 
based upon students’ more recent 
and consistent demonstration of 
learning. 

Summative Assessment
Section 3.2



The goal of summative assessments is to help inform teacher 
judgment of student mastery of specific learning standards. 
Teachers must use the most consistent level of achievement 
with special consideration for more recent evidence of 
achievement.

Decisions on student achievement should never be made on 
the basis of one assessment. There must be enough evidence, 
both in quantity and variety, for teachers to make an accurate 
judgment. Teachers will have sufficient evidence when they are 
confident that one additional piece of evidence would simply 
confirm what they already know. 
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Specific feedback, based on criteria, for both formative and summative tasks, supports students in 
understanding the next steps in their learning journey.



Summative assessments must include consistent 
demonstrations of learning. The amount of evidence needed 
depends on the consistency of each student: the more consistent 
a student is, the less evidence is needed. As discussed in 
Chapter 1, quality assessment means that teachers must use 
triangulation of evidence gathered through observations and 
conversations with students during the learning process, as well 
as from work samples and other products of learning.

Summative assessments must also include a student's more 
recent evidence of learning. If a student has had unusual 
difficulty with a summative assessment task, recent formative 
evidence from the student’s daily work should be reviewed to 
determine whether to offer a reassessment opportunity or to 
adjust the mark.

A number of variables can distort assessment results, including 
student-specific issues (e.g., physical health), disturbances in the 
assessment setting (e.g., noise), or concerns with the 
assessment itself (e.g., time available to complete). Teachers 
should consider all the factors that can interfere with quality 
assessment, and attempt to avoid or mitigate them. If that is not 
possible, an alternative assessment opportunity should be 
provided. 
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Research tells us that placing a number or letter grade on everything a 
student does can negatively impact motivation and learning.

Links and Resources
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“There is a need to design and create teacher 
professional learning opportunities that 
parallel important ideas in new curricula for 
students and which are consistent with 
what we know from the learning sciences”

Le Fevre, Timperley and Ell (2016)

Teacher Self-Reflection 

Summative Assessment
Section 3.3
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• Collect evidence from observations, conversations, and 
products (triangulation) to assess students;

• Give students choice in assessments to allow them a variety 
of ways to demonstrate their learning;

• Understand the importance of using the most consistent 
and more recent evidence of student learning for summative 
assessments.

What teachers will Know, be able to Do, and Understand: 

Please take a moment to self-reflect with respect to each of the learning targets below:

In the same way that our curriculum is a personalized and student-centered approach teacher 
professional development opportunities must be personalized and teacher-centered, “moving 
teachers from the more passive ‘recipient’ role to giving them more control over what and how 
they learn in ways that are informed by the needs of their students” (Le Fevre et al., 2016, p.
10). This is perhaps the most significant change in teacher professional learning for the 
future. 
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Emerging
recognizes that knowledge 

and understanding may need 
to be enhanced

Developing
is exploring the topic to 
enhance knowledge and 

understanding 

Proficient
is demonstrating 

responsibility to both 
implement and enhance 

knowledge and 
understanding

Extending
is demonstrating knowledge 

and understanding and 
provides leadership to 

enhance others’ knowledge 
and understanding

Moving towards  
the water

Boarding  
the canoe

Raising  
your paddle

Journeying into  
deeper waters

Are you…



Chapter 4

Evaluation and Grading, A Standards-
Based Approach



The best thing you can do is make sure 
your grades convey meaningful, accurate 
information about student achievement. 
If grades give sound information to 
students, then their perception and 
conclusions about themselves as learners 
and decisions about future activity will be 
the best they can be.

Susan Brookhart (2008)
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4.1 Evaluation and grading practices must align with 
learning standards in the curriculum.

4.2 Evaluation and grading must reflect achievement 
and progress over time.

4.3 Evaluation is tied to learning, not behaviour and 
attitude.

4.4 Teacher Self-Reflection

What teachers will Know,  
be able to Do, and Understand
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“If grading and reporting do not relate 
grades back to standards, they are giving a 
mixed message. Our grading practices 
must reflect and illuminate those 
standards.”

Busick (2000)

Evaluation and grading practices 
must align with learning 
standards in the curriculum

Evaluation and Grading, A 
Standards-Based Approach

Section 4.1



Evaluation
Although the terms assessment and evaluation are often used 
interchangeably, they are actually two parts of the same 
process. Assessment gathers and interprets information about 
student progress and achievement primarily for the purpose of 
supporting learning. Evaluation analyzes, reflects, and 
summarizes assessment information, and makes professional 
judgments about the quality of student achievement. 
Evaluation is based on assessment of learning that provides 
triangulated evidence of student achievement at strategic times 
throughout the grade/course, usually at the end of a period of 
learning. Professional judgment is at the heart of effective 
assessment, evaluation, and reporting of student achievement. 
It is informed by professional knowledge, curriculum 
expectations, context, evidence of learning, methods of 
instruction and assessment and the criteria and standards that 
indicate success in student learning.
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After instruction and assessment, teachers have 
four key tasks for evaluation and grading:

• Finalize the collection of evidence of learning, 
from both formative and summative 
assessment;

• Make an informed professional judgment 
about the quality of the evidence and the 
placement of that work on the proficiency scale 
for each learning standard;

• Communicate the achievement using 
standards-based grading and reporting;

• Involve students in communicating their 
achievement to their parents.



Determining Grades: 
Shifting to a Standards-
based Mindset
According to O’Connor (2018) schools have used grades for a 
variety of purposes: communication, self-evaluation, sorting 
and selecting, motivation, and program evaluation, and therein 
lies the problem with grades. Some teachers emphasize one 
purpose, and some emphasize another. Consequently, they use 
different criteria for determining grades, which can result in 
students who achieve at the same level receiving different 
grades. 

Effective grades need to be accurate and meaningful. To 
achieve consistency across the territory, Yukon has identified 
the purpose of grades to be communication of student 
progress and achievement to students, parents, school 
administrators, other teachers, and postsecondary institutions, 
clearly articulating what students know and can do with 
respect to the curricular learning standards.

With communication of student achievement as the focus for 
grading, it is essential that teachers share a common 
understanding about achievement. Student achievement 
should be evaluated and graded in relation to the curricular 
learning standards (both content and curricular competencies) 
for each subject area/course.

Standards-based learning, assessment, and grading is not new, 
and is becoming more widespread as awareness increases 
about the demonstrated benefits to learning and achievement. 
There is much research, referred to throughout this Book, to 
support Yukon’s decision to implement a standards-based 
system. Rationale and support for teachers to put standards-
based ideas into action can be found in the writings of Guskey, 
O’Connor, Schimmer, and Wormeli to name but a few.

These leading researchers note that making the shift to 
standards-based learning does not start with grading. 
Changing classroom practices happens first. A standards-
based mindset is demonstrated by teachers’ commitment to 
designing instructional experiences and assessment that make 
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proficiency against learning standards, and not the 
accumulation of points, the priority outcome (Schimmer, 2016). 

Other noticeable changes as teachers shift to standards-based 
grading include:

• Homework that is given in order for students to practice 
and consolidate their knowledge and skills is not used for 
grading purposes. Instead teachers provide descriptive 
feedback on the work.

• Group work is not used for grading purposes unless each 
student’s work within the group is evaluated independently 
and assigned an individual mark.

Many other standards-based practices outlined by O’Connor’s 
Eight Guidelines for Grading (2018) and Fifteen Fixes for 
Broken Grades (2018) are referred to throughout this chapter 
and elsewhere in the Book. These two documents serve as a 
common standards-based framework for Yukon teachers and 
can be found in Appendix G. 

As we transition to a standards-based system some teachers 
have chosen different ways to reimagine their gradebook as 

they shift from a traditional format to a standards-based 
gradebook. A standards-based gradebook will label by 
standard, instead of assignment/task. The most up-to-date 
resources, templates, and samples to support standards-based 
assessment, evaluation, and grading practices can be found at 
http://lss.yukonschools.ca/index.html.
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Learning Standards: Content 
+ Curricular Competencies
Teachers are expected to teach, assess, evaluate and report on 
both content and curricular competencies. There are different 
ways in which teachers are doing this. 

Yukon teachers are:

• assessing student achievement on particular curricular 
competencies with respect to content and assigning one 
mark i.e., how well a student can communicate with 
particular content would receive one "combined/holistic" 
mark;

• marking curricular competencies and content separately 
e.g., when a teacher determines that a student is proficient 
with the curricular competency but not yet proficient with 
the content (or vice versa), or when the assessment is 
targeting content only; or when assessment is targeting 
curricular competencies only;

• flexibility employing a combination of both approaches, 
depending on the situation. 

Standards-based Grading 
and Yukon First Nations 
Ways of Knowing and Doing
An important part of classroom learning in Yukon is the 
authentic and respectful inclusion of Yukon First Nations Ways 
of Knowing and Doing. Grading and communicating student 
learning to parents will reflect the same understandings and 
knowledge. Standards-based grading and reporting shares 
many practices with traditional Yukon First Nations approaches, 
for example: 

• using strengths-based strategies; 

• emphasizing what children can do rather than what they 
cannot do; 

• identifying a child’s developed understandings/abilities; 

• assessing experientially and meaningfully; 

• honouring the strengths that a child’s lived experience and/
or home culture brings to their learning; 
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• providing multiple ways for children to show their 
understanding; 

• viewing learning as an individual’s lifelong responsibility. 

Appendix H contains two documents to support teachers with 
culturally responsive teaching and assessment. Learning 
Experiences Rubric: Yukon First Nations Assessment and 
Evaluation Model (Johnson, 2017) is a sample assessment tool 
which honours the practices listed above, assessing students 
based on observation, practice, and mastery. As a Teacher in 
this Community What Should I Do More or Less? (Lewthwaite, 
2014) identifies ten practices with significant influences on 
learning in a Yukon First Nation community. 
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“If students demonstrate achievement at any 
time that, in effect, renders past assessment 
information inaccurate, then you must drop the 
former assessment from the record and replace 
it with the new. To do otherwise is to 
misrepresent that achievement.”

Stiggins (2001)

Evaluation and grading must 
reflect achievement and progress 
over time.

Evaluation and Grading, A 
Standards-Based Approach

Section 4.2



Yukon’s standards-based approach supports grades that are 
fluid. In determining grades, teachers use their professional 
judgment to interpret evidence and reflect the student’s most 
consistent level of achievement, with special consideration 
given to more recent evidence. Wormeli (2006) states that “If 
we really want students to reflect on their mistakes and revise 
their thinking and/or performances, they have to know their 
efforts count. If we want them to heed our feedback on their 
work, they have to know that it can be used to improve their 
status.” 

As illustrated in Figure 4.1 students must be able to try to 
improve their learning without being penalized for early 
attempts. Averaging a student’s achievement with previous 
lower marks punishes them for where they started and does 
not accurately represent the student's proficiency on the 
learning standards. People learn from their mistakes and 
student progress should be reflected in their final grade. As 
Schimmer (2016) points out, if each assessment is treated as a 
one-time event with no opportunity to learn and grow, then 
students will never develop a growth mindset.
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Figure 4.1: Reflecting achievement and progress over 
time



Grading with a Proficiency 
Scale
For more than two decades, Kohn has argued against the use 
of letter and percentage grades, citing the negative relationship 
to intrinsic motivation for learning, self-esteem, and higher-
level thinking. In 2011 he reported that when schools cling to 
letter and number ratings, students get stuck in a system that 
undermines learning. Kohn’s own extensive research has 
shown that grades:

• tend to diminish students’ interest in whatever they are 
learning;

• create a preference for the easiest possible task;

• tend to reduce the quality of students’ thinking.

Hattie’s and Timperley’s seminal research (2007) supported 
Kohn’s ideas, finding that by adding a grade to feedback, 
students actually ignored the feedback and did not attempt to 
improve their learning. Brookhart (2019) posits that in a perfect 
world there would be no grades; instead there would be 
feedback to students from teachers and others, coupled with 

opportunities to use the feedback to improve both performance 
and understanding. Other researchers including Guskey, 
O’Connor, and Schimmer advocate for replacing subjectively 
determined letter/percentage grades with standards-based 
grades.

However we look at it, teachers and students need some 
measure of proficiency to track progress towards achievement 
of curricular learning standards, and grades of some sort 
(proficiency levels, letters, or percentages) are still necessary in 
schools for administrative functions. Of the grading choices, 
Yukon has elected to use proficiency levels because they have 
the best chance of serving as information that can also support 
student learning. 

Table 4.1 shows the four-point proficiency scale that K-12 
teachers use to report student progress and achievement. This 
proficiency scale replaces the previous performance scale (e.g., 
Not Yet Meeting, Approaching, Meeting, Exceeding). This 
proficiency scale was developed by the BC Ministry of 
Education in consultation with BC classroom teachers.  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Yukon has adopted this proficiency scale to ensure a 
consistency across schools, grades, and territorial assessments. 

The scale is consistent with those used by many schools, both 
nationally and internationally. It is strength-based and 
describes levels of proficiency in relation to the curricular 
learning standards. It is intended to reflect student 
achievement in relation to widely held grade level standards. 
Achievement must be based on the student’s more recent and 
consistent demonstration of learning. The nature of the 
proficiency level descriptors allows the scale to be used to 
communicate student learning in all areas of learning. That 
said, subject area teachers must contextualize the scale with 
more specific language; for example, what “proficient” means 

in each subject area depends on the subject-specific learning 
standards/targets.

Many teachers mark using a four-point numerical scale, which 
corresponds to the four-point alpha-scale. Regardless of 
whether words or numbers are used, clear meaning and 
consistent application are essential. A common territory-wide 
understanding of the descriptors is crucial. Ideally, teachers will 
collaborate with colleagues and then share with students and 
parents.

More information about using this proficiency scale for 
communicating student learning to parents can be found in 
Chapter 5.
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Table 4.1: K-12 Proficiency Scale
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“Academic achievement, classroom 
behaviours, and growth are all important – 
just different.” 

Schimmer (2016) 

Evaluation is tied to learning,  
not behaviour and attitude.

Evaluation and Grading, A 
Standards-Based Approach

Section 4.3



Effective August 2019, the term Behaviours for Success is 
used to describe student behaviours that lead to success as a 
student and contribute to future success in educational, career 
and personal pursuits e.g., attitudes towards learning, 
behaviour, collaborative skills and contributions, citizenship and 
leadership, initiative, organization, personal attributes and 
interests, relationships with others, responsibility, self-
regulation, and work habits. 

Teachers must address academic achievement and Behaviours 
for Success separately in instruction, assessment, and 
reporting. Otherwise, the validity of grades may be 
compromised by inflation or deflation in a way that does not 
accurately measure students' achievement. 

Schools should determine and teach the Behaviours for 
Success they wish to see in their students. Suggestions are 
outlined in three sample templates in Appendix I. Local Yukon 
First Nations core values should be reflected in these 
Behaviours for Success. Based on daily interactions with 
students, teachers should assess the behaviours which are 
demonstrated most consistently and more recently. Behaviours 

for Success should be assessed and communicated separately 
from a students’ academic achievement. Information should be 
included on reports, but should not be included as part of 
students’ grades. It is recommended that a frequency scale 
(Rarely, Sometimes, Consistently) be used to assess these 
Behaviours. 

Schools should also determine their response and support in 
situations where students don’t meet the criteria for 
Behaviours for Success. As Schimmer (2016) states “The 
consequence for not doing the work should be doing the work; 
the consequence for not meeting a deadline should be learning 
how to meet a deadline.” Academic dishonesty/plagiarism is 
another example where the academic mark needs to be 
separated from the behaviour. Students should be required to 
redo the assignment or a variation of the assignment to provide 
accurate evidence of their learning and to establish whether 
they can demonstrate knowledge of the required learning 
standard(s). 
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In addition to Appendix I, more tools, samples, and templates 
to support evaluation and grading of learning (and not 
behaviour) can be found at http://lss.yukonschools.ca/
index.html. 
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Standards-based grading of student 
achievement does not include: 

• homework that students do in order to 
consolidate their knowledge and skills or to 
prepare for the next class;

• late penalties;

• behavioural issues; 

• marks of zero, for missed work; 

• marks for participation, attitude, effort, 
attendance.

Links and Resources
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Teacher Self-Reflection

Evaluation and Grading, A 
Standards-Based Approach

Section 4.4

“There is a need to design and create teacher 
professional learning opportunities that 
parallel important ideas in new curricula for 
students and which are consistent with 
what we know from the learning sciences”

Le Fevre, Timperley and Ell (2016)
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• Ensure evaluation and grading practices relate directly to 
curricular learning standards

• Collect evidence of learning, from both formative and 
summative assessment

• Make, and be able to support, an informed professional 
judgment about the quality of the evidence and the 
placement of that work on the continuum of achievement of 
the learning standards;

• Collaborate with subject area colleagues to develop success 
criteria for learning standards

• Shift to a standards-based mindset, implementing 
standards-based learning, assessment, evaluation, and 
grading

• Reimagine Gradebooks from traditional to standards-based

• Explore the standards-based research and tools/templates 
found at http://lss.yukonschools.ca/index.html

• Recognize the importance of assessing Behaviours for 
Success

What teachers will Know, be able to Do, and Understand: 

Please take a moment to self-reflect with respect to each of the learning targets below:

In the same way that our curriculum is a personalized and student-centered approach teacher 
professional development opportunities must be personalized and teacher-centered, “moving 
teachers from the more passive ‘recipient’ role to giving them more control over what and how 
they learn in ways that are informed by the needs of their students” (Le Fevre et al., 2016, p.
10). This is perhaps the most significant change in teacher professional learning for the 
future. 

http://lss.yukonschools.ca/index.html
http://lss.yukonschools.ca/index.html


99Evaluation and Grading, A Standards-Based Approach // Section 4.4

Emerging
recognizes that knowledge 

and understanding may need 
to be enhanced

Developing
is exploring the topic to 
enhance knowledge and 

understanding 

Proficient
is demonstrating 

responsibility to both 
implement and enhance 

knowledge and 
understanding

Extending
is demonstrating knowledge 

and understanding and 
provides leadership to 

enhance others’ knowledge 
and understanding

Moving towards  
the water

Boarding  
the canoe

Raising  
your paddle

Journeying into  
deeper waters

Are you…



Chapter 5

Expectations for Communicating Student 
Learning, Kindergarten to Grade 12



“You need to create a welcoming 
environment for the children and their 
parents. Tell them about how their child is 
progressing and show real interest in 
their development. It can’t just be on the 
academic side of things.”

Yukon First Nation teacher  
(in Lewthwaite, 2014)
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Chapter 5 Introduction

5.1 Effective communication between home and 
school is central to student success.

5.2 Parents must be provided information that makes 
it clear where students are in their learning, what they 
are working toward and ways to further support their 
learning.

5.3 Teacher Self-Reflection      

What teachers will Know,  
be able to Do, and Understand
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“The goal is to create a reporting process that is 
more timely and responsive with increased 
student ownership and parent involvement, 
while also providing clear, understandable 
information about their child’s learning and 
achievement to parents.”

BC Ministry of Education (2016)

Effective communication 
between home and school is 
central to student success. 

Expectations for Communicating 
Student Learning, Kindergarten 
to Grade 12

Section 5.1



Effective Communication of 
Student Learning
As Yukon’s curriculum changed, so too have the ways of 
communicating with parents about their child’s learning. The 
purpose of the revisions to Yukon’s reporting guidelines is to 
ensure parents are well informed about their child’s achievement 
with respect to the curricular learning standards. 

Parents want to be involved in their child’s education and to know 
more about how their child is progressing in school. Parents have 
an important role to play in supporting their child’s learning. 
Students learn best when the communication between the 
teacher and the parent is ongoing, timely, responsive and clear 
about how the parent can help their child. Parents should be 
aware of the expectations for their child in the various grades/
courses and be kept fully informed about their child’s progress 
and achievement in relation to learning standards as well as their 
child’s social, emotional, and physical well-being. 

Communicating student learning on a regular and ongoing basis 
allows both parents and students to gauge where the student is 

in their learning, what they are working towards, and the ways in 
which learning is supported. By participating in this process, 
students are provided with meaningful information or feedback 
about their learning so that they can monitor their progress 
towards the learning goals they have set. Parents are involved as 
partners in a dialogue about their child’s progress and the best 
ways to support and improve learning.
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Communication of Student 
Learning Using a Proficiency Scale
Table 5.1 shows the four-point proficiency scale that K-12 
teachers use to report student progress and achievement. This 
proficiency scale replaces the previous performance scale (e.g., 
Not Yet Meeting, Approaching, Meeting, Exceeding). More 
background details about this proficiency scale can be found in 
Section 4.2.

Table 5.2 provides language for proficiency scale descriptors, 
intended to support teachers in determining students’ level of 
proficiency. The language is for teacher use only and is not 

intended to be used in written descriptive comments. A 
proficiency level of Developing (2) is appropriate while learning 
a new skill or concept. Our goal for all learners is to reach 
Proficient (3) to show that they are meeting the success criteria 
for grade level learning standards. In the new system, 
Proficient (3) is to be celebrated.
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Parents want to be involved in their children’s education and know more 
about how their child is progressing in school.

Table 5.1: K-12 Proficiency Scale



We also need to continue to recognize individual student 
performance, goals and achievements.  For some students a 
goal of Extending (4) is the correct reach and they should be 
challenged and motivated to demonstrate their understanding 
in ways to earn Extending (4). Note that the example 
descriptors for Extending (4) include words that demand a 
deep understanding without going beyond the grade-level 
learning standard. Achievement at the proficiency level of 

Extending does not mean that the student has achieved 
expectations beyond those specified for the grade/course.
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I can participate in activities that support my well-being, & tell/show 
how they help me.

Table 5.2: Language examples for proficiency scale 
descriptors



Conversion to Overall Proficiency Level (K-9)  
or Overall Percentage Grade (10-12)
Grading based on individual learning standards increases 
accuracy and communication of student achievement. 
Converting this meaningful communication into an overall 
proficiency level or an overall percentage grade (for Grade 
10-12 final reports) is difficult and contradicts good standards-
based practice. However, the BC Ministry of Education still 
mandates that teachers submit a final percentage grade for all 
students in Grades 10-12 for transcript purposes. In order to 
maintain the integrity of a standards-based system while still 
complying with this requirement, Grades 10-12 teachers may 
use proficiency language on all communications of student 
progress and achievement throughout the year/semester, and 
record a final percentage grade on the Written Final 
Summative Report only. 

Teachers of Grades 12 must also be prepared to provide a 
predicted percentage grade in early November, for students 
seeking early admission to post-secondary institutes.

If parents request information about how proficiency levels 
align with percentage or letter grades, the Grade Conversion 
Guides and Grade Alignment Chart for Parents provided in 
Appendix J can assist teachers with this discussion. Yukon 
educators worked with Ken O’Connor, a leader in standards-
based grading, to develop these guides.
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The shift in language and purpose, from "reporting" to "communicating 
student learning", highlights the importance of shared ownership and 
ongoing communication between students, teachers and parents.
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Communication of Student 
Learning When There is  
Insufficient Evidence: Use of “I” 
In exceptional circumstances, where there is insufficient 
evidence available to determine a proficiency level on a learning 
standard(s), teachers may use their professional judgment to 
determine if the use of “I” (incomplete) is appropriate and in the 
best interests of the student. It can be used on any 
communication at any time during the school year. Teachers 
should very clearly communicate to both the student and 
parents whether the “I” is because the student has shown no 
evidence of understanding in their submitted work or has not 
submitted evidence, for example:

• Due to inconsistent attendance, I am unable to report on 
Jill’s progress in mathematics until she completes the 
assignments outlined in the attached plan;

• Due to Jack’s new arrival to our classroom, I am unable to 
report on his academic progress at this time;

• Due to Jill’s extended absence, I am unable to report on her 
current progress in science.

The expectation is that there would be significant 
communication with the student and their parents prior to an 
“I” on a written report. Teachers must communicate a plan of 
action to help the student achieve the learning standard(s). This 
plan should include the areas for further development, clearly 
defined goals, and specific timelines. If after considerable effort 
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Both teacher and student need to take responsibility for the learning;  
it is not a learning target unless both teacher and student aim for it.



to implement the plan, the student is still unable to 
demonstrate a minimal level of proficiency on the learning 
standard(s), a final comment will be provided by the teacher in 
collaboration with the school administrator.

For Grades 10-12 students, the “I” must be converted to a 
percentage grade:

• before a student’s records are transferred to another school 
(unless there is agreement between the two principals to 
defer conversion);

• when the letter grades are recorded on the permanent 
student record;

• before the submission of Grades 10, 11, or 12 marks to the 
BC Ministry for inclusion on transcripts.
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Our students need to feel valued for their many strengths and gifts that 
serve their community.



Communication of Student 
Learning: Tools to Support 
Teachers and Administrators 
Support for the implementation of the communicating student 
learning guidelines includes the development of templates, 
guides, samples, and other support materials. There are a 
number of resources contained in the Appendices of this Book. 
However, teachers are encouraged to regularly visit the 
curriculum and assessment website http://lss.yukonschools.ca/
index.html for the most up-to-date resources. The 
development of these resources is an iterative process, and the 
intent is to continually revise, improve, and expand the 
resources. The website is not intended to be comprehensive or 
authoritative, but rather to give Yukon educators a brief, 
accessible introduction to available research and support 
materials. Teachers and administrators are free to adapt the 
templates to suit local needs and contexts, and to share their 
own resources on the website. Queens Printer is able to work 
with schools to refine templates to best suit their needs. The 
BC Ministry of Education regularly updates its website with 

Classroom Assessment resources and supports.  Teachers are 
encouraged to view these at https://curriculum.gov.bc.ca/
assessment/classroom-assessment-and-reporting. Support 
for standards-based reporting can be found in O'Connor's 
(2018) Eleven Guidelines for Standards-Based Reporting 
(Appendix G).
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Links & Resources
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“When I bring my report card home, my 
mom sees what I liked in school and what I 
did well in. It helps me tell her more about 
school.”

Student (in Coil, 2009) 

Parents must be provided information 
that makes it clear where students are in 
their learning, what they are working 
toward and ways to further support their 
learning. 

Expectations for Communicating 
Student Learning, Kindergarten 
to Grade 12

Section 5.2



Communication of Student 
Learning: School Assessment 
and Reporting Plan
Effective September 2019, all Yukon schools must be using an 
Assessment and Reporting Plan that meets the requirements 
outlined in Figures 5.1 and 5.2. Going forward, school 
Assessment and Reporting Plans should be provided to the 
Area Superintendent by June of the previous year. The plans 
will include the school’s process and timelines for assessment 
and communication of student learning.

It is expected that communication with staff and parents of the 
school community will occur during the development and 
before finalization of the assessment and reporting plan. Plans 
should include a process for ongoing feedback and input to 
ensure a responsive process with the school community. 
Appendix K includes a sample Assessment and Reporting 
Plan.
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I usually make my ideas work within the constraints of a given form, and 
materials if I keep playing with them. 
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Communication of Student 
Learning: Requirements
Effective September 2019, all Yukon schools follow the 
Requirements for Communicating Student Learning as outlined 
in Figures 5.1: Requirements for Communicating Student 
Learning - Linear Courses and Figure 5.2: Requirements for 
Communicating Student Learning - Semestered Courses. 
Further details about expectations for each type of 
communication are outlined in the rest of this chapter.
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Figure 5.1: Requirements for Communicating Student 
Learning - Linear Courses

Figure 5.2: Requirements for Communicating Student  
Learning - Semestered Courses



Communication of Student 
Learning: Ongoing Informal 
Communications
Ongoing informal communication of student learning will:

• support meaningful communication between teachers, 
parents, and students to support learning;

• involve parents as partners in dialogue about their child’s 
progress;

• provide meaningful, relevant descriptions, concrete 
evidence/ artifacts, and/or demonstrations of student 
learning related to learning standards;

• articulate next steps for learning;

• reinforce the importance of self-assessment and goal 
setting;

• ensure learners have the opportunity to self-assess and 
peer-assess using criteria;

• include ongoing communication about core competencies 
through student self-assessment;

• ensure that assessment and reporting practices and 
procedures support all students;

• ensure learners understand learning expectations.
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I understand that my identity is made up of many interconnected 
aspects (such as life experiences, family history, heritage, peer groups). 



Teachers should communicate in informal ways by talking with 
parents, frequently and regularly, in a positive and proactive 
manner. Students are also important partners in 
communicating student learning, with powerful voices as 
learners. Students are best placed to share their story and 
should be invited to do so. Examples and non-examples of on-
going informal communication to parents about their child’s 
learning can be found in Table 5.3. This is not meant to be an 
exhaustive list, and could include additional examples of 
students demonstrating achievement in appropriate means 
that reflect the local community.

Requirements for Ongoing Informal Communications:

• Communication about student’s progress should follow the 
Comment Framework (Appendix L) and use teachers' 
professional judgment;

• Timing of these communications is determined by the 
school, and will be outlined in the school’s Assessment and 
Reporting Plan (Appendix K);

• At least one of the informal communications per year/
semester must be an in-person conference. Many parent 
respondents to the 2019 survey stated that they wanted 
more frequent in-person communication with teachers. 
While there was positive feedback about student-led 
conferences, many parents expressed a preference for 
parent-teacher conferences, and some parents suggested 
that schools host both types of conference;

• Teachers should keep a record of each informal 
communication (date, time, topics of discussion).
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Table 5.3: On-going Informal Communication of Student 
Learning to Parents
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Communication of Student 
Learning: Written Reports  
(Progress and Final Summative)
Both Written Reports (Progress and Final Summative) have the 
following common requirements:

• Information about a student’s Behaviours for Success (using 
frequency indicators and/or written descriptive comments);

• A proficiency indicator for each reporting standard (see 
below) in all courses/subject areas (English Language Arts, 
Mathematics, Science, Social Studies, Applied Design, Skills, 
and Technologies, Arts Education, Career Education, 
Physical and Health Education, Languages (French, 
Spanish, one of the eight Yukon First Nations), Religion, and 
any other local subject area);

• Standards-based reporting that clearly communicates what 
the student knows, can do, and understands in relation to 
the learning standards (both content and curricular 
competencies);

• Personalized written descriptive comments that use a 
teacher's professional judgment and the Comment 
Framework to identify student’s strengths, areas for further 
development, and ways to support learning at school and at 
home (next steps);

• Reference to student’s IEP goals, adaptations, 
modifications (if applicable);

• Student Self-Assessment of Core Competencies (see page 
119);

• A comment in the ‘school message box’ to refer parents to 
the self-assessment attachment;

• Yukon First Nations Traditional Territory Acknowledgment;

• Information about absenteeism and lateness;

• A copy of the report placed in student’s permanent student 
record (cumulative file);

• A grade alignment chart provided to parents upon request. 

Written reports will communicate two distinct aspects of 
student learning: achievement on curricular learning standards; 
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and development of Behaviour for Success. By reporting 
achievement separately from Behaviours for Success, teachers 
can provide information to parents and students that is specific 
to each of the two areas, and identify more clearly the students’ 
strengths and areas for further development. 

It is not expected that teachers will report on each individual 
learning standard. Teachers must write reporting standards to 
communicate standards-based progress and achievement with 
respect to the curricular learning standards. For example, 
reporting standards may be:

• the curricular learning standards, rewritten in parent-
friendly language;

• the priority standards, rewritten in parent-friendly language,  
for a subject area/course (see pages 71-72);

• the criteria categories developed by the BC Ministry of 
Education for ELA, Mathematics, Science and Social 
Studies;

• headings to describe a grouping/clustering/strand of 
learning standards.

Written Progress Report  
(previously Written Interim Report)
The Written Progress Report is an important link between 
home and school. It provides parents with updates on students’ 
progress and suggestions for ways learning may be supported. 
Parents should expect to receive a Written Progress Report at 
or before the midpoint of the school year (linear courses) or 
mid-point of the semester (semestered courses). Samples of 
Written Progress Reports may be found in Appendix M.

In early November, teachers of Grades 12 courses must enter a 
percentage grade into Aspen for the purpose of post-
secondary admission considerations. Some Yukon schools have 
elected to use the term predicted final grade for Grades 12 
Written Progress Reports. The predicted grade is the teacher’s 
prediction of the grade a student is expected to achieve in the 
course, based on all the evidence of the student’s work to date 
and the teacher’s knowledge of curricular standards. Teachers 
use their professional judgment to ensure that each prediction 
is made as accurately as possible, without under-predicting or 
over-predicting the grade.
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Written Final Summative Report
The Written Final Summative Report is a summation of a 
student’s growth story. Its purpose is to outline and summarize 
a student’s achievement in all the required areas of learning 
outlined in the curriculum, for that school year. Parents should 
expect to receive a Written Final Summative Report at the end 
of the school year (linear courses) or at the end of a semester 
(semestered courses). A Written Final Summative Report will 
also be prepared for any student who leaves part-way through 
a school year. Samples of Written Final Summative Reports 
may be found in Appendix N.

In addition to the common requirements for all written reports, 
the Written Final Summative Report will include:

• an overall proficiency indicator for each K-9 subject area;

• an overall percentage grade for each Grade 10-12 course (a 
letter grade will be automatically populated in Aspen when 
a percentage has been entered);

• specific recommendations about student placement for the 
following school year.

Teachers should refer to the Grade Conversion Guides 
(Appendix J) for support with the process of converting 
standards-based proficiency levels on individual learning 
standards to a final overall proficiency level for a subject area, 
or to a percentage grade for a course. The guides use a four-
point standards-based grading system, a student’s more recent 
evidence, and a logic rule. The process is meant to be led by 
teacher professional judgment.

It is recommended that subject areas/courses be reported in 
the following order on written reports: English Language Arts; 
Mathematics; Science; Social Studies; Applied Design, Skills, 
and Technologies; Arts Education; Career Education; Physical 
Education and Health. Languages (French, Spanish, one of the 
eight Yukon First Nations), Religion, and any other local subject 
areas/courses should be placed alphabetically after Social 
Studies.
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Communication of Student 
Learning: Behaviours for Success
“I care far more about my son’s behaviour indicators 
than I do about his academic grade; if he is trying 
hard, paying attention, and doing what he is 
supposed to, his grade will fall where it belongs.”

~ Chris Terris in Dueck (2014)

It is evident from the results of the 2019 Student Assessment 
Survey that many parents support the sentiment expressed in 
this quote. Yukon teachers also stressed the importance of the 
behaviours their students exhibited in class and throughout the 
school. As discussed in Chapter 4, the development of 
Behaviours for Success is an integral part of student learning, 
and happens with the support of parents and teachers. Both 
the Written Progress Report and the Written Final Summative 
Report should reflect students’ development of Behaviours for 
Success. Sample communications of Behaviours for Success 
can be found in Appendix I.
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Communication of Student 
Learning: Core Competencies
All students K-12 should be supported to reflect on and assess 
their own development in the three core competencies of 
Communicating, Thinking (Critical Thinking, Creative Thinking), 
and Personal/Social Responsibility (Positive Personal and 
Cultural Identity, Personal Awareness and Responsibility, and 
Social Responsibility). This self-reflection and self-assessment 
should be an ongoing process throughout the school year.

As noted in Figures 5.1 and 5.2, it is expected that parents will 
receive their child's self-assessment of core competencies at 
least twice per year, and that by 2020-21, this will include all 
three core competencies.

The timing of this communication of student self-assessment 
of the core competencies will be as follows:

• Students in linear courses on both the Written Progress 
Report and the Written Final Summative Report;

• Students in semestered courses at the end of each 
semester on their Written Final Summative Report.

Students may continue to share their reflection in a number of 
ways including written descriptions, videos, and other 
demonstrations. Both written reports must include a comment 
directing the parent to the Student Self-Assessment of Core 
Competencies attachment or link. Schools may choose 
templates from the samples in Appendix O, from those posted 
on the Curriculum and Assessment website, or design their 
own.
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Communication of Student 
Learning: Students Requiring 
Adaptations or Modifications

Adaptations
Adaptations are strategies/supports that a student uses in 
order to acquire and/or demonstrate the curricular learning 
standards. Appendix P lists examples of possible adaptations. 
Adaptations will be fluid and responsive to the student’s needs 
and can change throughout the student’s school year and/or 
their school career. Achievement for all students receiving 
adaptations will be assessed, evaluated, and communicated 
against curricular learning standards while utilizing these 
adaptations. 

Adaptations include situations in which a student is working on 
learning standards at a different grade level, even if those 
learning standards are significantly below their grade level. 
Written reports must clearly communicate the grade level 
learning standards against which the student’s achievement is 
measured.

A Student Learning Plan (StLP) is required for any student 
who requires adaptations for classroom assignments, exams, 
and the Grade 10-12 Literacy and Numeracy assessments (i.e., 
adjudication adaptations). The adaptations must be 
communicated in written reports and have been proven to be 
successful in order for the student to demonstrate their 
learning at grade level. Details about the adjudication process 
can be found at https://www2.gov.bc.ca/assets/gov/education/
administration/kindergarten-to-grade-12/graduation/
handbook_of_procedures.pdf#page=138.

Not all students receiving adaptations will require a StLP, but 
there should still be clear communication indicating which 
adaptations the student requires for success. This can occur 
through comments on written reports and/or the creation of a 
transition document. Communication of learning for all 
students receiving adaptions, whether they are on a StLP or 
not, will follow the regular guidelines as described throughout 
this Book. Written descriptive comments on all reports must 
reflect the adaptation(s) being utilized and the area of learning 
that the adaptation supports. 
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Modifications
Modifications are instructional and assessment-based 
decisions to meet the learning needs of students who have 
consistently demonstrated difficulties both acquiring and 
demonstrating the curricular learning standards. In many cases, 
modifications need only form part of an educational program, 
and they need not be a permanent or long-term solution.

Students receiving modified programming will have 
individualized learning goals that differ from the ones set out in 
the curriculum. They are entitled to an Individual Education 
Plan (IEP), as outlined in Division 2 Section 16(2), (3), (4), and 
(5) of the Yukon Education Act. An IEP is a documented 
learning plan that outlines the individualized educational 
program for a student as determined by a School Based Team. 
It is developed through a collaborative team effort involving the 
student, parents, teachers, school administration, and resource 
personnel from within the school and from Student Support 
Services. The individuals involved may change over time 
depending on the needs of the student. The team develops 
goals based on a student’s current needs and skills and writes 
the plan for the school year in the student’s IEP. An IEP is an 

ongoing working document that is used on a daily basis in 
inclusive classrooms, and is a record of student progress. The 
IEP is to be reviewed three times per year with parents. 

Students with IEPs are assessed according to established 
individual goals and objectives of their IEP rather than the 
curricular learning standards. Communication will be through 
progress reports at least three times per year, written 
according to the goals and objectives of the IEP. Proficiency 
levels/percentage grades should not be included on reports. 
Report comments must include a reference to an IEP and 
written descriptive comments about the student’s progress in 
relation to their IEP goals, as outlined in the Comment 
Framework (Appendix L). 
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Communicating Student 
Learning for English 
Language Learners (ELL)
The same communicating student learning procedures are used 
to communicate the achievement of English Language 
Learners who meet the expectations of the curricular learning 
standards. If an English language learner is not able to follow 
the curricular learning standards due to continuing language 
acquisition, then all communication must contain comments 
describing what the student can do, areas in which they require 
further attention or development, and ways of supporting their 
learning.

Exceptions to the Requirements for 
Communicating Student Learning: 
Yukon First Nations Language Teachers 
and Intensive French Teachers

Yukon First Nations Language Teachers
At this time, teachers of Yukon First Nations languages are 
unable to follow standards-based assessment, evaluation, and 
grading, as there is not yet a standards-based curriculum for 
any of the eight Yukon First Nations languages. The Yukon First 
Nations language program supports students to develop an 
understanding of the nature of language and basic 
communication skills, concentrating on the development of 
language skills and cultural awareness.

Language is the principal means by which culture is preserved 
and transmitted from one generation to the next. Language 
defines experiences in cultural terms and shapes Yukon First 
Nations worldviews. Knowledge systems and relationships 
with the land, water, people and everything in nature are 
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expressed through language, guiding the way in which culture 
is experienced and understood. Given this importance and the 
critically endangered state of Yukon First Nations languages, it 
is vitally important that the languages be revitalized and used 
by younger generations.  

Although the Yukon First Nations language program does not 
follow specified curricular learning standards, teachers should 
follow the remainder of the guidelines for communicating 
student learning to parents, including the framework for writing 
descriptive comments which describe student strengths, areas 
for further development, and ways to support student learning.

Intensive French Teachers
Intensive French is a unique program that offers students an 
effective way to learn to communicate spontaneously in 
French. Intensive French does not follow specified curricular 
learning standards, so standards-based assessment, grading 
and reporting is not an appropriate fit. The written progress 
report for Intensive French should communicate student 
progress in listening, speaking, reading and writing, rather than 
as related to learning standards. Teachers of Intensive French 
should follow the remainder of the guidelines for 

communicating student learning to parents, including the 
suggested comment framework.

Any subject areas being taught during the intensive semester 
will follow the guidelines for communicating student learning 
as outlined in this Book. For example, Mathematics (and 
possibly other subjects) are taught in English, following the 
curricular learning standards, so these teachers follow the 
guidelines in their entirety.

Oral and written proficiency is continually assessed by the 
classroom teacher throughout the semester using the 
performance norms which have been created specifically for 
Intensive French students. The oral proficiency of Intensive 
French students is evaluated through an oral interview (OPI) 
administered by trained interviewers and scored according to a 
rating scale used in other provinces and territories. Their 
written proficiency is evaluated through the WPA (Written 
Proficiency Assessment). 

In the non-intensive semester communication of student 
learning will occur for all subject areas in the manner outlined 
in this Book.
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Communicating Student Learning: 
Yukon-wide Assessments 
(Numeracy, Literacy) 
Provincial exams in specific subject areas are no longer used 
and instead secondary students engage in three provincial 
assessments, two focusing on literacy and one on numeracy. 
These three assessments are a requirement of completion for 
graduation and align with the curriculum. They are primarily 
strengths-based assessments to give students and parents a 
snapshot of performance in the key areas of literacy and 
numeracy. Up-to-date information can be found at https://
curriculum.gov.bc.ca/assessment/literacy-assessment or 
https://curriculum.gov.bc.ca/assessment/numeracy-
assessment

Students take the three assessments in their graduation years 
(Grades 10-12). The assessments are not tied to a specific 
math or language arts course, rather they assess a student’s 
skills developed over the course of their education. Each 
assessment takes a couple of hours to complete and mirrors 
the classroom assessment practices to which students are 
accustomed.

Results are reported using the four-point proficiency scale and 
will appear on a student’s transcript. There are French and 
English versions. Students are given two opportunities to 
rewrite during their graduation years should they wish to 
improve upon their proficiency result. The best outcome will 
appear on their final transcript.
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Communicating Student 
Learning: E-Learning
E-Learning is one of a number of alternative methods used to 
supplement classroom teaching in order to offer more courses 
to Yukon students. Schools deliver e-learning courses through a 
Learning Management System (Moodle). Teachers who teach 
using online courses and tools must abide by the regular 
assessment, evaluation, and communicating student learning 
expectations outlined in this Book. 
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“There is a need to design and create teacher 
professional learning opportunities that 
parallel important ideas in new curricula for 
students and which are consistent with 
what we know from the learning sciences”

Le Fevre, Timperley and Ell (2016)

Teacher Self-Reflection 

Expectations for Communicating 
Student Learning, Kindergarten 
to Grade 12

Section 5.3
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• Communicate effectively with parents and students using 
both informal and formal reporting in language that is 
understandable and helpful;

• Ensure learners have the opportunity to self-assess using 
the core competency profiles;

• Understand Yukon First Nations worldviews of students 
with learning disabilities as having unique gifts, strengths 
and needs;

• Understand the expectations for communicating student 
learning with respect to students with exceptional needs.

What teachers will Know, be able to Do, and Understand: 

Please take a moment to self-reflect with respect to each of the learning targets below:

In the same way that our curriculum is a personalized and student-centered approach teacher 
professional development opportunities must be personalized and teacher-centered, “moving 
teachers from the more passive ‘recipient’ role to giving them more control over what and how 
they learn in ways that are informed by the needs of their students” (Le Fevre et al., 2016, p.
10). This is perhaps the most significant change in teacher professional learning for the 
future. 
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Emerging
recognizes that knowledge 

and understanding may need 
to be enhanced

Developing
is exploring the topic to 
enhance knowledge and 

understanding 

Proficient
is demonstrating 

responsibility to both 
implement and enhance 

knowledge and 
understanding

Extending
is demonstrating knowledge 

and understanding and 
provides leadership to 

enhance others’ knowledge 
and understanding

Moving towards  
the water

Boarding  
the canoe

Raising  
your paddle

Journeying into  
deeper waters

Are you…
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Appendix



Appendix A 

Navigation Tips for the CSL 
Resource

Appendix B

Yukon Educators’ Guide to the CSL 
Resource
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Navigation Tips for CSL 

1 

Navigation Tips for the CSL Resource 
Communicating Student Learning Resource and Professional LearningTool 

Tips to navigate the Book using a laptop: 

The Navigation Bar 

Top Left:  On the top left section of the navigation bar you will see 

• Far left symbol (book) - takes you to your Apple Book Library
• Middle symbol - takes you to the Table of Contents
• Far right symbol - takes you to “Show Notes on your Study Card”- where you will see a

left margin with a list of any study notes that you have added.  Notes can be added
and/or sections of texts highlighted by following these steps:

Top Right:  On the far right of the top navigation bar you will see 

• Far left symbol (magnifying glass) - allows you to search a word in the Book to see how
many times it is referenced, the page and the surrounding text.  For example, if you
typed in the word “formative” in the search box you will see that it is mentioned 50 times
in the Book, including in the glossary.  See some of results from this sample search
below:

Tap to open Tap to open

Name:   ____________________________ 

 
Yukon Educators’ Guide to the CSL Resource 
Exploring the Communicating Student Learning Resource and Professional LearningTool 

 
 
 
Learning Targets: 

 
• To deepen our understanding of the redesigned curriculum  
• To deepen our understanding and use of Yukon’s Communicating Student Learning 

Resource   
• To make a collective commitment to implementing Assessment for Learning strategies 

and prioritizing next steps for our school 
• To explore and develop our understanding regarding the changes in how we 

communicate student learning 
 

  



Appendix C 

Yukon Administrators’ Guide to the 
CSL Resource

Appendix D

Yukon-Wide Assessment Matrix
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Name:   ____________________________ 

 
Yukon Administrators’ Guide to the CSL Resource 
Exploring the Communicating Student Learning Resource and Professional Learning Tool 
 
Learning Targets: 

 
• To deepen our understanding of the redesigned curriculum  
• To deepen our understanding and use of Yukon’s Communicating Student Learning 

Resource   
• To make a collective commitment to implementing Assessment for Learning strategies 

and prioritizing next steps for our school 
• To explore and develop our understanding regarding the changes in how we 

communicate student learning 
 

  



Appendix E

French Second Language 
Assessment Matrix

Appendix F

Techniques for Formative 
Assessment
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Appendix G

Standards-Based Grading: 
O'Connor’s Guidelines and Fixes

 

Appendix H

Yukon First Nations Assessment
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Appendix I

Behaviours for Success, Templates
Appendix J

Yukon Grade Conversion Guides
This guide will assist with converting standards-based grades/
proficiency levels on learning standards to a final percentage grade for a 
course. It uses a four-point standards-based grading system, a student’s 
more recent evidence, and a logic rule. The process is meant to be led by 
teacher professional judgment.
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Appendix K

Sample School Assessment and 
Reporting Plan: Communicating 
Student Learning at École Whitehorse 
Elementary

Appendix L

Comment Framework

1 of 71
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Appendix M

Written Progress Report, Templates, 
Guides and Samples
Please go to http://lss.yukonschools.ca/index.html for the 
most current templates and samples.

Appendix N

Written Final Summative Report, 
Templates, Guides and Samples
Please go to http://lss.yukonschools.ca/index.html for the 
most current templates and samples.
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Appendix O

Self-assessment of Core 
Competencies
Please go to http://lss.yukonschools.ca/index.html for the 
most current templates and samples.

Appendix P

List of Possible Adaptations

1 of 11
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Adaptations

Strategies for a student to acquire and/or demonstrate the curricular learning 
standards. Examples of adaptations include lightened work load, extra time to 
complete assignments, prompts, tiered questions, audio materials, electronic texts, 
opportunities to demonstrate proficiency orally or through alternate measures, special 
seating in class, a different location, the use of a variety of technologies, and any other 
intervention deemed necessary for a student to successfully demonstrate their 
learning.

Related Glossary Terms

Index

Chapter 6 - Section 5.2
Chapter 6 - Section 5.2

Differentiated instruction, Individual Education Plan (IEP)

Find Term



Assessment

The process of gathering information from a variety of sources to accurately reflect 
how well a student is achieving the curriculum expectations in a subject or course. 

Related Glossary Terms

Index

Chapter 1 - Introduction
Chapter 1 - Guiding Principles for Assessment in Yukon
Chapter 1 - Guiding Principles for Assessment in Yukon
Chapter 2 - Section 1.1
Chapter 2 - Section 1.1
Chapter 2 - Section 1.2
Chapter 2 - Section 1.2
Chapter 2 - Section 1.2
Chapter 2 - Section 1.3
Chapter 2 - Section 1.4
Chapter 5 - Section 4.1

Assessment as learning, Assessment for learning, Assessment of learning, Balanced 
assessment, Diagnostic assessment, Formative assessment, Large-scale assessments, 
Performance standards, Reliability, Summative assessment

Find Term



Assessment as learning

The process of developing and supporting student metacognition. Students are 
actively engaged in this assessment process: they monitor their own learning; use 
assessment feedback from teacher, self, and peers to determine next steps; and set 
individual learning goals. Assessment as learning requires students to have a clear 
understanding of the learning goals and the success criteria. Assessment as learning 
focuses on the role of the student as the critical connector between assessment and 
learning.

Related Glossary Terms

Index

Chapter 3 - Section 2.3
Chapter 3 - Section 2.4

Assessment

Find Term



Assessment for learning

The ongoing process of gathering and interpreting evidence about student learning to 
determine where students are in their learning, where they need to go, and how best 
to get there. The information gathered is used by teachers to provide feedback and 
adjust instruction and by students to focus their learning. Assessment for learning is a 
high-yield instructional strategy that takes place while the student is still learning and 
promotes learning.

Related Glossary Terms

Index

Chapter 2 - Section 1.1
Chapter 3 - Section 2.1
Chapter 3 - Section 2.4

Assessment

Find Term



Assessment of learning

The process of collecting and interpreting evidence to summarize learning at a given 
point in time, make judgments about the quality of student learning on the basis of 
established criteria, and assign a value to represent that quality. The information 
gathered may be used to communicate the student’s achievement to parents, other 
teachers, students themselves, and others. It occurs at or near the end of a cycle of 
learning.

Related Glossary Terms

Index

Chapter 2 - Section 1.1
Chapter 4 - Section 3.1
Chapter 5 - Section 4.1

Assessment, Evaluation

Find Term



Balanced assessment

A balanced approach to assessment includes a continuum of tools and strategies that 
are fair, varied, reliable, and sufficient measures of student learning. Schools need to 
provide varied and frequent opportunities for students to demonstrate understanding 
and reflect on their own learning. A balanced system utilizes both formative and 
summative assessment to gather information about student learning.

Related Glossary Terms

Index

Chapter 2 - Section 1.2

Assessment

Find Term



Behaviours for Success

Student behaviours that lead to success as a student and contribute to future success 
in educational, career and personal pursuits e.g., attitudes towards learning, 
behaviour, collaborative skills and contributions, citizenship and leadership, initiative, 
organization, personal attributes and interests, relationships with others, 
responsibility, self-regulation, and work habits 

Related Glossary Terms

Index

Chapter 5 - Section 4.3
Chapter 6 - Section 5.2
Chapter 6 - Section 5.2

Drag related terms here

Find Term



Big Ideas

Statements central to one’s understanding in an area of learning. A Big Idea is broad 
and abstract. It contains key concepts that are transferable to other situations. Big 
Ideas are the key concepts, principles, and theories that are used to organize 
knowledge within an area of learning. A Big Idea is a statement of an idea that is 
central to an area of learning or across disciplines and that links numerous 
understandings into a coherent whole. 

Related Glossary Terms

Index

Drag related terms here

Find Term



Communicating student learning

Communicating student learning is how teachers provide students and parents with a 
clear picture of their children as learners, a window into their children's educational 
experience, and an increased ability to support their children. A shift in mindset and 
language use, from "reporting" to "communicating student learning" highlights the 
importance of shared ownership and ongoing communication between learners, 
teachers, and parents.

Related Glossary Terms

Index

Chapter 1 - Introduction
Chapter 2 - Section 1.5
Chapter 5 - Section 4.1
Chapter 5 - Section 4.2
Chapter 6 - Section 5.1
Chapter 6 - Section 5.2
Chapter 6 - Section 5.2
Chapter 6 - Section 5.2
Chapter 6 - Section 5.2
Chapter 6 - Section 5.2
Chapter 6 - Section 5.3

Drag related terms here

Find Term



Competency

Represents the combined skills, processes, behaviours, and habits of mind that 
learners use to make sense of the world.

Related Glossary Terms

Index

Chapter 2 - Section 1.1
Chapter 4 - Section 3.1

Core competencies, Curricular competencies, Learning standards

Find Term



Concept-based curriculum

Uses concepts to define standards of knowledge and skills associated with a given 
area of learning. Key concepts, principles, and generalizations are used to organize 
knowledge and solve problems within and across disciplines. 

Related Glossary Terms

Index

Chapter 2 - Section 1.1

Drag related terms here

Find Term



Core competencies

The Core Competencies, along with literacy and numeracy foundations and essential 
content and concepts, are at the centre of the redesign of curriculum and assessment. 
The Core Competencies are sets of intellectual, personal, and social and emotional 
skills that all students need to develop in order to engage in deep learning and life-
long learning. The three Core Competencies include: communication; thinking (creative 
and critical); and personal and social (positive and personal cultural identity; personal 
awareness and responsibility; and social responsibility).

Related Glossary Terms

Index

Chapter 2 - Section 1.1
Chapter 2 - Section 1.2
Chapter 3 - Section 2.3
Chapter 6 - Section 5.2
Chapter 6 - Section 5.2

Competency, Learning target

Find Term



Criterion-referenced assessment

Assessment that focuses on whether a student’s performance meets a predetermined 
standard, level, or set of criteria rather than on the student’s performance measured 
relative to the performance of other students. 

Related Glossary Terms

Index

Chapter 2 - Section 1.3

Evaluation, Mark

Find Term



Culturally responsive

Recognizing that all students learn differently and that these differences may be 
connected to background, language, family structure and social or cultural identity; 
intentionally nurturing this uniqueness in order to create and facilitate effective 
conditions for learning.

Related Glossary Terms

Index

Chapter 1 - Introduction
Chapter 2 - Section 1.2
Chapter 2 - Section 1.5
Chapter 5 - Section 4.1

Culture, Tradition, Worldviews, Yukon First Nations Ways of Knowing and Doing

Find Term



Culture

The behaviours and beliefs of a particular group, as well as the ways of living built up 
by the group, from one generation to another.

Related Glossary Terms

Index

Chapter 2 - Section 1.2
Chapter 3 - Section 2.2
Chapter 5 - Section 4.1

Culturally responsive

Find Term



Curricular competencies

The skills, strategies, and processes that students develop over time. They reflect the 
“Do” in the Know-Do-Understand model of curriculum. The Curricular Competencies 
are built on the Thinking, Communicating, and Personal and Social competencies 
relevant to disciplines that make up an area of learning. 

Related Glossary Terms

Index

Chapter 3 - Section 2.3
Chapter 4 - Section 3.1
Chapter 5 - Section 4.1

Competency, Learning target, Rich performance task

Find Term



Diagnostic assessment

Assessment used to identify a student’s needs and abilities and the student’s 
readiness to acquire the knowledge and skills outlined in the curriculum expectations. 
Diagnostic assessment usually takes place at the start of a school year, term, 
semester, or teaching unit. It is a key tool used by teachers in planning instruction and 
setting appropriate learning goals. 

Related Glossary Terms

Index

Chapter 3 - Section 2.1

Assessment

Find Term



Differentiated instruction

An approach to instruction designed to maximize growth by considering the needs of 
each student at his or her current stage of development and offering that student a 
learning experience that responds to his or her individual needs. Differentiated 
instruction recognizes that equity of opportunity is not achieved through equal 
treatment and takes into account factors such as the student’s readiness, interest, and 
learning preferences.

Related Glossary Terms

Index

Chapter 1 - Introduction
Chapter 2 - Section 1.4
Chapter 2 - Section 1.4

Adaptations, Scaffolding

Find Term



English Language Learners (ELL)

Students in English-language schools whose first language is a language other than 
English or a variety of English that is significantly different from that used for 
instruction in Yukon schools, and who require focused educational supports to assist 
them in attaining proficiency in English. These students may have been born in 
Canada or may be recently arrived from other countries. 

Related Glossary Terms

Index

Chapter 6 - Section 5.2

Drag related terms here

Find Term



Evaluation

The process of judging the quality of student learning on the basis of established 
criteria and assigning a value to represent that quality. Evaluation is based on 
assessments of learning that provide data on student achievement at strategic times 
throughout the grade/subject/course, often at the end of a period of learning. 

Related Glossary Terms

Index

Chapter 1 - Introduction
Chapter 4 - Section 3.1
Chapter 5 - Section 4.1
Chapter 5 - Section 4.1
Chapter 5 - Section 4.1
Chapter 5 - Section 4.3
Chapter 5 - Section 4.4
Chapter 6 - Section 5.2
Chapter 6 - Section 5.2

Assessment of learning, Criterion-referenced assessment, Summative assessment, 
Triangulation

Find Term



Feedback

Provides a written or oral assessment of a performance task and its process. The most 
effective feedback involves student reflection and includes a description of the 
learning target/standard, its success criteria, and an appraisal of the extent to which 
the evidence aligns with the criteria.

Related Glossary Terms

Index

Chapter 2 - Section 1.1
Chapter 3 - Section 2.1
Chapter 3 - Section 2.1
Chapter 3 - Section 2.4
Chapter 4 - Section 3.1
Chapter 4 - Section 3.1
Chapter 5 - Section 4.2
Chapter 5 - Section 4.2
Chapter 6 - Section 5.1
Chapter 6 - Section 5.2

Drag related terms here

Find Term



Formative assessment

Assessment that takes place during instruction in order to provide direction for 
improvement for individual students and for adjustment to instructional programs for 
individual students and for a whole class. The information gathered is used for the 
specific purpose of helping students improve while they are still gaining knowledge 
and practicing skills. 

Related Glossary Terms

Index

Chapter 2 - Section 1.3
Chapter 2 - Section 1.3
Chapter 3 - Section 2.1
Chapter 3 - Section 2.1
Chapter 3 - Section 2.1
Chapter 3 - Section 2.1
Chapter 3 - Section 2.1
Chapter 3 - Section 2.2
Chapter 3 - Section 2.3
Chapter 3 - Section 2.3
Chapter 3 - Section 2.4
Chapter 4 - Section 3.1

Assessment

Find Term



Grade

The overall level of achievement at the end of a course. For standards-based grading, 
this is determined by the grades on the individual learning standards that make up the 
course.

Related Glossary Terms

Index

Chapter 3 - Section 2.1
Chapter 5 - Section 4.1
Chapter 5 - Section 4.2
Chapter 5 - Section 4.2
Chapter 5 - Section 4.3
Chapter 6 - Section 5.1
Chapter 6 - Section 5.1
Chapter 6 - Section 5.2
Chapter 6 - Section 5.2

Mark

Find Term



Gradual release of responsibility

A high-yield instructional strategy that involves scaffolding instruction and providing 
appropriate amounts of support to students based on their needs. For example, the 
teacher first models a new strategy, then explicitly teaches and works with students. 
Next, the teacher coaches students as they attempt to complete tasks on their own. 
Finally, students work independently, with feedback from the teacher. 

Related Glossary Terms

Index

Chapter 3 - Section 2.3

Scaffolding

Find Term



Homework

Work that students do at home to practice skills, consolidate knowledge and skills, 
and/or prepare for the next class. 

Related Glossary Terms

Index

Chapter 5 - Section 4.1

Drag related terms here

Find Term



Individual Education Plan (IEP)

A documented plan developed for a student with special education needs that 
describes individualized goals, adaptations, modifications and the services to be 
provided, including measures for tracking achievement.

Related Glossary Terms

Index

Chapter 2 - Section 1.4
Chapter 6 - Section 5.2

Adaptations, Modifications, School-based team, Students with exceptionalities

Find Term



Large-scale assessments

One-time measures that take snapshots of the strengths and weaknesses of 
education systems. They contain standardized content and are administered and 
scored according to standardized procedures. 

Related Glossary Terms

Index

Assessment

Find Term



Learning goals

Brief statements of intention about what students should learn and understand in an 
area of learning. Goals may be used as criteria for selecting content, instructional 
approaches, and assessment strategies and techniques.

Related Glossary Terms

Index

Chapter 2 - Section 1.4
Chapter 3 - Section 2.1
Chapter 3 - Section 2.4
Chapter 6 - Section 5.1
Chapter 6 - Section 5.2

Learning standards

Find Term



Learning standards

An explicit statement of what students are expected know, be able to do and 
understand in a given grade and area of learning. In Yukon, learning standards have 
two parts:

Curricular competencies - explicit statements of what students are expected to be 
able to do in a given grade and area of learning;

Content - defines what students should know in a given area of learning at a 
particular grade level; the core knowledge (facts and concepts) essential to the 
development of Big Ideas for that area of learning in that grade. 

In the previous curriculum, these expectations were presented as prescribed learning 
outcomes. 

Related Glossary Terms

Index

Chapter 2 - Section 1.1
Chapter 2 - Section 1.3
Chapter 2 - Section 1.4
Chapter 2 - Section 1.4
Chapter 2 - Section 1.5
Chapter 3 - Section 2.1
Chapter 4 - Section 3.1
Chapter 5 - Section 4.1
Chapter 5 - Section 4.2
Chapter 5 - Section 4.2
Chapter 5 - Section 4.2
Chapter 5 - Section 4.4
Chapter 6 - Section 5.1
Chapter 6 - Section 5.1
Chapter 6 - Section 5.2
Chapter 6 - Section 5.2
Chapter 6 - Section 5.2
Chapter 6 - Section 5.2
Chapter 6 - Section 5.2

Competency, Learning goals, Learning target, Priority standards (previously referred to as 
power standards), Proficiency scale

Find Term



Learning target

A standards-based statement of intended learning for students that focuses on one 
essential concept, skill, or application within a give learning standard. Specifies in 
student-friendly language what students should know and/or be able to do during and 
after the lesson or lesson series. A learning target includes content and/or curricular 
competency(ies), and may also be helpful for the development of core competencies. 
Learning targets are the basis of teacher feedback, peer feedback, and learner self-
reflection, and therefore they must be clearly communicated to and understood by 
students.

Related Glossary Terms

Index

Chapter 2 - Section 1.1
Chapter 2 - Section 1.3
Chapter 3 - Section 2.1
Chapter 3 - Section 2.3
Chapter 3 - Section 2.3
Chapter 3 - Section 2.3

Core competencies, Curricular competencies, Learning standards

Find Term



Mark

The level of achievement against specified criteria for an assessment item. 

Related Glossary Terms

Index

Chapter 3 - Section 2.3
Chapter 4 - Section 3.1
Chapter 4 - Section 3.2
Chapter 5 - Section 4.1
Chapter 5 - Section 4.2
Chapter 5 - Section 4.2
Chapter 5 - Section 4.3

Criterion-referenced assessment, Grade

Find Term



Metacognition

The process of thinking about one’s own thought processes. Metacognitive skills 
include the ability to monitor one’s own learning. 

Related Glossary Terms

Index

Drag related terms here

Find Term



Modifications

Changes made to a student’s program when the student is not working within grade 
level expectations. Curricular learning standards are modified to enable student 
specific curriculum and programming needs. Students who are working at a 
significantly different level than the grade in which they are placed, must be referred 
to the school-based team and an Individual Education Plan is required.

Related Glossary Terms

Index

Chapter 6 - Section 5.2
Chapter 6 - Section 5.2

Individual Education Plan (IEP)

Find Term



Norm-referenced assessment

Assessment that compares a student’s achievement to that of other learners within a 
particular cohort. In the past, systems have relied heavily on norm-referenced 
assessments, but they should not be used for regular classroom assessment 
purposes.

Related Glossary Terms

Index

Chapter 2 - Section 1.3

Drag related terms here

Find Term



Observation

The ongoing process of watching, listening, and being attuned to students’ behaviour, 
emotional state, interests and abilities, patterns of development, and progress in 
learning in order to meet the needs of students and assess and evaluate their 
development and learning.

Related Glossary Terms

Index

Chapter 2 - Section 1.3
Chapter 2 - Section 1.3
Chapter 3 - Section 2.1
Chapter 4 - Section 3.2
Chapter 5 - Section 4.1

Triangulation

Find Term



Peer assessment

Assessment of a student’s work or learning processes by classmates.

Related Glossary Terms

Index

Chapter 3 - Section 2.3

Drag related terms here

Find Term



Performance standards

The heart of assessment and grading; clear, agreed-upon criteria for an area of 
learning; so that judgments of quality made by every teacher are as consistent as 
possible. ~ O’Connor, 2017

Related Glossary Terms

Index

Chapter 3 - Section 2.1
Chapter 4 - Section 3.1

Assessment

Find Term



Performance tasks

Products, assignments, and demonstrations that serve as evidence of a student's 
current proficiency with the learning target or learning standard.

Related Glossary Terms

Index

Chapter 2 - Section 1.1

Drag related terms here

Find Term



Plagiarism

The use or close imitation of the language and thoughts of another without 
attribution, in order to represent them as one’s own original work.

Related Glossary Terms

Index

Chapter 5 - Section 4.3

Drag related terms here

Find Term



Portfolio

A collection of samples of student work that the student, with teacher support, 
carefully selects and adds to on an ongoing basis to track what the student has 
learned throughout the year. Both teachers and students assess the work in 
portfolios. Students are asked to actively reflect on their learning in order to choose 
the samples that will go into the portfolio, making portfolios an especially powerful 
self-assessment tool. 

Related Glossary Terms

Index

Chapter 3 - Section 2.3
Chapter 3 - Section 2.3
Chapter 3 - Section 2.3
Chapter 3 - Section 2.3
Chapter 3 - Section 2.3
Chapter 3 - Section 2.3
Chapter 3 - Section 2.3
Chapter 3 - Section 2.3
Chapter 3 - Section 2.3
Chapter 3 - Section 2.3
Chapter 3 - Section 2.3

Student self-assessment

Find Term



Predicted final grade

A teacher’s prediction of the final grade a student is expected to achieve in the 
subject, based on all the evidence of the student’s work to date and the teacher’s 
knowledge of curricular standards. Teachers use their professional judgment to ensure 
that each prediction is made as accurately as possible, without under-predicting or 
over-predicting the grade. 

Related Glossary Terms

Index

Chapter 6 - Section 5.2

Drag related terms here

Find Term



Priority standards (previously referred to as power standards)

Priority standards refer to a subset of learning standards that educators have 
determined to be the highest priority for students to learn. In most cases, priority 
standards are selected at the school level by teachers. They are the prioritized 
academic expectations that educators determine to be the most critical and essential 
for students to learn. It is important to note that priority standards do not preclude the 
teaching of other standards—they merely determine the highest-priority material, 
those standards that should receive greater emphasis than others. Priority standards 
are the most rigorous or comprehensive ones, and the others—supporting standards
—are the instructional scaffolds to help students understand and attain the priority 
standards. 

Related Glossary Terms

Index

Chapter 4 - Section 3.1
Chapter 6 - Section 5.2

Learning standards

Find Term



Professional judgment

Judgment that is informed by professional knowledge of curriculum expectations, 
context, evidence of learning, methods of instruction and assessment, and the criteria 
and standards that indicate success in student learning. In professional practice, 
judgment involves a purposeful and systematic thinking process that evolves in terms 
of accuracy and insight with ongoing reflection and self-correction. 

Related Glossary Terms

Index

Chapter 3 - Section 2.3
Chapter 5 - Section 4.1
Chapter 5 - Section 4.1
Chapter 5 - Section 4.1
Chapter 6 - Section 5.2
Chapter 6 - Section 5.2
Chapter 6 - Section 5.2

Drag related terms here

Find Term



Proficiency scale

Describes levels of student proficiency/achievement in reference to a learning 
standard. In Yukon, a four-point alpha grade scale is used for reporting (Emerging, 
Developing, Proficient, Extending). Some teachers use a 4-pt numerical grade scale in 
their assessments (1-4).

Related Glossary Terms

Index

Chapter 4 - Section 3.1
Chapter 5 - Section 4.2
Chapter 6 - Section 5.1
Chapter 6 - Section 5.2

Learning standards

Find Term



Reliability

The degree to which an assessment or evaluation is consistent and stable in 
measuring what it is intended to measure. An assessment or evaluation is considered 
reliable when the same results occur regardless of when or where the assessment or 
evaluation occurs or who does the scoring. 

Related Glossary Terms

Index

Chapter 2 - Section 1.3
Chapter 3 - Section 2.1

Assessment, Triangulation, Validity

Find Term



Rich performance task

An authentic activity, exercise, problem, or challenge that requires students to show 
what they know and what they can do. Performance tasks lead students to 
demonstrate their understanding by applying knowledge and skills to real-life 
situations or scenarios. Performance tasks usually address multiple curricular learning 
standards and provide flexibility in how students can demonstrate their learning. 

Related Glossary Terms

Index

Curricular competencies

Find Term



Rubric

A scale that uses brief statements expressed in language meaningful to students to 
describe the levels of achievement of a process, product, or performance. 

Related Glossary Terms

Index

Chapter 3 - Section 2.1

Drag related terms here

Find Term



Scaffolding

An instructional approach that involves breaking down tasks so that students can 
concentrate on specific, manageable objectives and gradually build understanding and 
skill, with the aid of modelling by the teacher and ample opportunity for practice. 
Scaffolding provides students with a supportive structure within which to learn. 

Related Glossary Terms

Index

Chapter 3 - Section 2.1
Chapter 3 - Section 2.3
Chapter 3 - Section 2.3

Differentiated instruction, Gradual release of responsibility

Find Term



School-based team

 An ongoing team of school-based personnel that has a formal role to play as a 
problem-solving unit in assisting classroom teachers in developing and implementing 
instructional and/or management strategies and coordinating support resources for 
students with special needs within the school. 

Related Glossary Terms

Index

Individual Education Plan (IEP)

Find Term



Standards-based

Standards-based refers to a system of learning, assessment, grading, and academic 
reporting that is based on students demonstrating that they have learned the 
knowledge and skills they are expected to learn as they progress through their 
education. In Yukon, curricular learning standards are used to determine academic 
expectations and define proficiency in a given course, subject area, or grade level.

Related Glossary Terms

Index

Chapter 4 - Section 3.1
Chapter 4 - Section 3.1

Standards-based grading and reporting

Find Term



Standards-based grading and reporting

A method for teachers to measure and report how students are doing in meeting the 
learning standards for their grade as determined by the Yukon curriculum.

Related Glossary Terms

Index

Chapter 4 - Section 3.1
Chapter 5 - Section 4.1

Standards-based

Find Term



Student Learning Plan (StLP)

A document that identifies adaptations for learning, adaptations for behaviour, and 
enrichment strategies required for success. These adaptations help the student to 
meet the curricular learning standards. 

Related Glossary Terms

Index

Chapter 6 - Section 5.2

Drag related terms here

Find Term



Student self-assessment

The process by which a student, with the ongoing support of the teacher, learns to 
recognize, describe, and apply success criteria related to particular learning goals and 
then use the information to monitor his or her own progress towards achieving the 
learning goals, make adjustments in learning approaches, and set individual goals for 
learning.

Related Glossary Terms

Index

Chapter 2 - Section 1.1
Chapter 2 - Section 1.2
Chapter 3 - Section 2.3
Chapter 6 - Section 5.2
Chapter 6 - Section 5.2
Chapter 6 - Section 5.2

Portfolio

Find Term



Student-led conferences

A student-parent conference that engages the student in direct communication with 
the parents through the use of portfolios illustrating the student’s achievement and 
learning. Students take the lead in walking their parents through a selection of 
accomplishments and demonstrations of their work. Student-led conferences bring 
students to the centre of classroom assessment.

Related Glossary Terms

Index

Chapter 3 - Section 2.3
Chapter 6 - Section 5.2

Drag related terms here

Find Term



Student-teacher conference

A teacher’s planned dialogue with an individual student about the student’s learning. 
Conferences offer teachers opportunities to get to know their students’ strengths and 
the challenges they face in relation to specific learning strands or expectations, to 
monitor their progress, and to plan future instruction based on identified needs and 
interests.

Related Glossary Terms

Index
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Students with exceptionalities

Students who have a disability of an intellectual, physical, sensory, emotional, or 
behavioural nature; have a learning disability; or have exceptional gifts or talents.
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Summative assessment

Evaluation that occurs at the end of important segments of student learning. It is used 
to summarize and communicate what students know and can do with respect to 
curricular learning standards. 
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Tradition

The handing down of statements, beliefs, legends, customs, information, etc., from 
generation to generation, especially by word of mouth or by practice.
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Triangulation

The use of multiple pieces of evidence to triangulate student learning, collecting from 
many sources over time through the areas of conversation; observations; and student 
products. Triangulation allows for users of assessment to see trends and patterns and 
it increases the reliability and validity of the assessment.
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Validity

The degree to which an assessment or evaluation actually measures what it claims to 
measure and the extent to which inferences, conclusions, and decisions made on the 
basis of the results are appropriate and meaningful. 
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Worldviews

The worldview of the Indigenous cultures is distinct from the worldview of the 
mainstream culture in Canada. This worldview presents human beings as inhabiting a 
universe made by the Creator and striving to live in respectful relationship with nature, 
one another and oneself. Each Indigenous culture expresses this worldview in 
different ways, with different practices, stories and cultural products. (WCP, 2000)
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Yukon First Nations Ways of Knowing and Doing

Refers to the various beliefs that Yukon First Nations have about the nature of 
knowledge, including representing language and culture.
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